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I . BACKGROUND  INFORMATION 

In  June  1984  the  Grande  Prairie  School  District  did  an  assessment  of 
the  writing  competence  of  its  grade  three  students.  The  grade  three 
students  were  asked  to  write  in  the  descriptive  mode.  More 
specifically,  each  grade  three  class  was  required  to  write  a 
description  of  a large  poster  sized  color  picture.  (50cm  by  75cm). 
The  picture  showed  nine  hot  air  balloons  in  various  stages  of 
inflation.  The  background  showed  Bear  Creek  , trees,  spectators  and 
houses.  The  identical  poster  was  distributed  to  each  school  along 
with  the  following  specific  directions  to  teachers: 

1 . Background 

This  test  is  part  of  a total  language  arts  assessment  research 
project  in  the  District.  The  purposes  of  the  test  are  as 
follows : 

A.  To  develop  a statement  outlining  the  criteria/standards  by 
which  descriptive  writing  produced  by  Grade  3 students  can  be 
evaluated. 

B.  To  determine  the  number  of  students  in  the  District  who  write 
to  these  standards  as  determined  by  a committee  of  teachers. 

C.  To  determine  the  reliability  of  holistic  committee  scoring 
procedures  at  this  level. 

D.  To  compare  holistic  scoring  which  produces  only  one  general 
impression  score  with  that  which  produces  scores  in 
component  areas  of  writing  skills  such  as  content, 
development,  sentence  structure,  vocabulary  and  conventions 
on  such  bases  as: 

i.  Time  and  cost 

ii.  Teacher  satisfaction 

iii.  Reliability 

District  results  from  this  test  will  be  shared  with  everyone  in 
the  District.  School  results  will  be  shared  only  with  the  school 
to  which  they  pertain. 

Attempts  will  be  made  to  publish  representative  compositions 
receiving  excellent,  good,  fair  and  poor  grades  and  descriptions 
of  them.  These  should  prove  useful  to  all  teachers  in  setting 
realistic  expectations  for  their  students  in  the  future. 

The  specific  District  objective  to  which  this  relates  is  as 
follows : 
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"Given  a wide  range  of  sensory  experiences  with  an  object,  the 
student  writes  a description  of  a maximum  of  100  words  using 
appropriate  vocabulary  to  identify  a minimum  of  6 attributes." 

2 .  Administration  Time  Permitted 


It  is  intended  that  adequate  time  be  provided  so  that  no  student 
is  penalized  because  of  time  pressure.  Therefore,  even  though 
very  few  students  are  likely  to  use  the  full  time  allotment,  they 
should  be  provided  a minimum  of  two  consecutive  class  periods, 
preferably  at  a time  in  which  they  are  fresh  (For  example, 
9:00-10:20  a.m.  or  1:00  - 2:20  p.m.). 

Alternate  quiet  activities  such  as  recreational  reading  or 
worksheet  assignments  should  be  provided  for  those  who  finish 
early . 

3 .  Use  of  Posters 


You  have  been  provided  two  or  three  color  posters.  Place  them  in 
your  classroom  so  that  all  the  students  can  easily  see  one  of  the 
posters  from  where  they  are  seated.  You  might  wish  to  divide  the 
students  into  groups  for  this  purpose.  Try  to  avoid  crowding  of 
desks  to  prevent  copying  or  "borrowing"  of  ideas. 

Students  may  have  questions  about  the  posters.  "What  are  those?" 
etc.  Do  not  answer  any  such  questions.  Simply  explain  that  they 
are  to  "paint  a word  picture  of  everything  they  can"  in  the 
scene.  Students  may  also  want  to  leave  their  desks  for  a "close 
look".  This  should  not  be  permitted  either,  as  there  should  be 
adequate  detail  to  allow  for  their  descriptive  abilities  without 
providing  this  assistance. 

4.  Procedure 


A.  Group  your  students  and  posters  as  indicated  in  III  above,  so 
that  all  can  easily  see  a poster. 

B.  Make  sure  that  all  students  have  pencils  and  an  eraser  and  a 
clear  desk. 

C.  Hand  out  the  student  test  sheets,  and  read  through  the 
instructions  with  the  students. 

D.  The  I.D.  Number  area  on  the  tests  is  not  for  the  students' 
use,  or  for  yours.  Tell  the  students  to  ignore  it. 

E.  If  students  ask  the  usual  "how  long  should  it  be?"  questions, 
tell  them  that  it  can  be  as  long  as  they  want  - there  are  no 
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limits.  However,  it  has  to  say  enough  to  "paint  a complete 
word  picture"  of  the  scene. 

F.  Students  can't  use  dictionaries  or  other  aids.  You  should 
not  supply  them  with  words. 

G.  Students  may  use  manuscript  or  cursive  writing,  whichever 
they  are  most  comfortable  with. 

H.  When  students  are  clear  about  the  instructions,  have  them 
begin.  Circulate  around  the  class  to  see  that  they  have 
begun,  but  do  not  provide  assistance. 

After  approximately  30  minutes,  allow  students  a "stretch 
break"  of  one  to  five  minutes. 

I.  As  students  complete  their  work,  collect  it  from  them  and 
make  sure  they  have  recorded  their  names  properly. 

J.  Group  the  completed  tests  alphabetically  and  forward  them  to 
Keith  Wagner  at  Central  Office. 


The  following  specific  instructions  were  given  to  students: 

THIS  IS  A TEST  TO  SEE  HOW  WELL  YOU  CAN  DESCRIBE  A PICTURE  IN  WRITING. 
DO  YOUR  VERY  BEST  WORK. 

Look  at  the  posters  that  your  teacher  will  show  you.  This  is  a 

picture  of  a scene  in  Bear  Creek  Park  here  in  Grande  Prairie. 

Imagine  that  you  are  on  a hill  above  the  scene.  Write  about  the 

scene  so  that  someone  who  is  not  there  can  form  a picture  of  it  in 

his  mind.  Don't  tell  a story.  Write  a description.  Paint  a picture 
with  your  words.  Use  your  senses.  Tell  about  what  you  can  see. 
Tell  about  the  colors  and  shape  and  sizes.  Imagine  what  you  might 
hear  and  smell,  and  tell  about  that  too. 

You  can  make  your  description  as  long  as  you  want.  Whoever  reads 
what  you  write  should  get  a good  picture  of  the  scene.  Use  enough 
words  and  sentences  to  tell  everything  you  can  about  the  scene. 
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Before  you  begin,  here  are  some  rules: 

1.  The  description  must  be  your  own.  You  can't  talk  to  anyone  else. 

2.  The  words  that  you  use  must  be  your  own.  You  can't  ask  your 

teacher  for  words  or  spellings.  Don't  worry  too  much  about  your 
spelling.  Just  do  the  best  you  can. 

3.  You  should  use  a pencil  for  your  writing.  If  you  want  to  change 

anything,  erase  it  neatly  and  then  write  it  the  way  you  wanted  it 

to  be. 

The  tests  were  then  collected,  assigned  a random  identification 
number  and  scored  by  a team  of  grade  three  teachers  during  the  first 
week  of  July.  The  papers  were  first  scored  holistically  for  a 
general  impression  score.  Approximately  forty  papers  per  hour  were 
scored  in  this  manner. 

Holistic  scoring  is  a process  by  which  a written  composition  is 
assigned  a mark  in  terms  of  how  well  it  meets  a predetermined  set  of 
criteria.  In  order  to  complete  this  task  the  team  of  teachers 
established  the  criteria  for  a descriptive  passage  based  on  a scale 
of  0-5  with  0 being  the  lowest  score  awarded  and  5 being  the  highest 
score  given.  The  specific  criteria  for  this  is  included  in  the  next 
section  of  this  document.  Each  member  of  the  team  read  each  paper 
and  assigned  it  a mark  which  was  recorded  on  a separate  marking 
sheet.  The  mark  was  not  put  on  the  paper.  Thus  markers  did  not  know 
the  identity  of  the  author  or  the  mark  awarded  by  other  markers. 

These  papers  were  then  rescored  again  in  a holistic  manner  but  this 
time  in  each  of  five  writing  components  areas.  Criteria  were 
established  for  these  five  sub-components: 

Content 
Development 
Sentence  Structure 
Vocabulary 
Conventions 

The  criteria  for  each  of  these  components  was  based  on  the 
descriptors  established  for  the  June  84  Grade  6 provincial  language 
arts  exam.  They  can  be  found  in  the  next  section  of  this  package. 
The  same  marking  procedure  as  for  general  impression  was  followed. 
Using  this  approach,  an  average  of  14  papers  per  hour  were  scored 
completely  for  all  five  sub-components. 
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II.  SCORING  CRITERIA  AND  EXAMPLES 

1 . The  Criteria 

GENERAL  IMPRESSION  SCORING  DESCRIPTORS  FOR  DESCRIPTIVE  WRITING  MODE 
5 Excellent 


- exceptionally  developed  detail 

- precise  vocabulary  - vocabulary  displays  a variety  of 

new  and  interesting  words 
- comparisons  create  vivid  impressions 

- displays  exceptional  thought  and  organization 

- shows  some  evidence  of  style 

- a dominant  impression  may  be  evident 

- few  mechanical  errors  - punctuation 

- sentence  structure 

- capitalization 

- spelling 

4 Very  Good 

- well  developed  detail 

- some  precise  vocabulary 

- displays  good  evidence  of  thought  and  organization 

- some  mechanical  errors  - but  these  don't  interfere  with  readability 
or  meaning 

- also  includes  Number  5 papers  with  many  mechanical  errors. 

3 Average 

- displays  some  thought  and  organization 

- sufficient  detail 

- length  is  adequate  to  complete  the  task 

- uses  vocabulary  appropriate  to  grade  level 

- mechanical  errors  interfere  somewhat  with  the  message  and  the 
readability . 

2 Poor 

- length  is  inadequate  to  complete  the  task 

- lack  of  detail 

- vague  vocabulary  - dull  uninteresting  words 

- lack  of  thought  and  organization 

- overall  impression  of  disorder  due  to  jumbled  arrangement  of  ideas 

- irrelevant  details 

- mechanical  errors  greatly  interfere  with  message 
1 Little  or  No  Communication 


- mechanical  errors  interfere  with  meaning  to  the  extent  that  the 
composition  is  nearly  illegible 

- completely  off  topic 

0 Insufficient 


- too  little  writing  exists  for  judgement  to  be  made 
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5 Exceptional 

- specific  details  used  to  describe  setting  and  activities 

- creates  an  atmosphere  through  the  use  of  the  senses 

- creates  a vivid  overall  impression  and  gives  clear  physical 
descriptions 

- good  use  of  imagery 

- captures  a dominant  impression  or  sense  of  style 
4 Proficient 


- some  specific  details  to  describe  setting 

- some  general  sense  of  atmosphere  is  created 

- appeals  to  most  of  the  senses 
-use  of  imagery  is  evident 

3 Satisfactory 

- evidence  of  specific  appropriate  details 

- some  attempt  to  create  an  atmosphere  or  overall  impression 

- attempts  to  use  imagery 

2 Limited 


- few  appropriate  details 

- very  little  attempt  to  create  atmosphere 

- limited  appeal  to  senses 

- very  little  use  of  imagery 

1 Poor 

- no  appropriate  details 

- setting  is  not  developed 

- no  sense  of  atmosphere 

- no  imagery 

0 Insufficient 


- too  little  writing  exists  for  judgement  to  be  made 
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DEVELOPMENT  SCORING  DESCRIPTORS 
FOR  DESCRIPTIVE  WRITING  MODE 


5 Exceptional 

- displays  coherent  thought  and  organization 

- there  is  evidence  of  paragraphing 

- organized  sequence  of  descriptions  and  events 

- shows  excellent  sense  of  beginning  and  closure 

4 Proficient 

- displays  good  evidence  of  thought  and  organization 

- good  sense  of  beginning  and  closure 

- may  have  some  slight  confusion  in  flow  of  ideas 

3 Satisfactory 

- descriptions  are  in  generally  coherent  sequence 

- some  sense  of  closure  is  evident 

- some  disorganization  of  ideas 

2 Limited 


- limited  sense  of  sequencing  the  descriptions 

- absence  of  sense  of  closure 

- weak  sense  of  organization 

1 Poor 


- no  sequencing 

- no  closure 

- no  evidence  of  organization 
0 Insufficient 


- too  little  writing  exists  for  judgement  to  be  made 
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SENTENCE  STRUCTURES  SCORING  DESCRIPTORS 
FOR  DESCRIPTIVE  WRITING  MODE 


5 Exceptional 

- good  variety  of  sentence  structures,  type,  length  is  used 

- controlled  used  of  co-ordination 

- sentence  fragments  if  evident  are  used  for  effect 

4 Proficient 


- some  variety  in  sentence  structure,  type  and  length 

- little  over-use  of  co-ordination 

- few  sentence  fragments 

3 Satisfactory 

- little  variety  in  sentence  structure,  type  and  length 

- some  over-use  of  co-ordination 

- some  sentence  fragments  evident 

2 Limited 


- most  sentences  are  simple  sentences 

- little  variety  in  length  and  structure 

- definite  use  of  co-ordination 

- may  have  many  sentence  fragments 

1 Poor 


- sentences  are  immature  and  repetitious 

- almost  exclusive  use  of  co-ordination 

- sentence  fragments  impede  meaning 

0 Insufficient 


- too  little  writing  exists  for  a judgement  to  be  made 


VOCABULARY  SCORING  DESCRIPTORS 
FOR  DESCRIPTIVE  WRITING  MODE 


10 


5 Exceptional 

- specific,  concrete,  interesting  words  have  been  selected  to  create 
vivid  images  and  precise  details 

- denotative  meanings  are  accurate  and  effective 

4 Proficient 


- frequent  use  of  specific  concrete  words  adds  clarity  to  the  detail 
created 

- denotative  meanings  are  most  frequently  accurate  and  effective 
3 Satisfactory 

- some  use  of  specific,  concrete  words 

- some  use  of  general  words 

- denotations  are  mostly  correct 

2 Limited 


- few  specific  concrete  words 

- most  words  are  general 

- some  inaccuracy  of  meaning 

1 Poor 


- only  vague,  general  words  are  used 

- restricted  choice  of  words 

- inaccuracy  of  meaning 

0 Insufficient 


- too  little  writing  exists  for  judgement  to  be  made 
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CONVENTIONS  SCORING  DESCRIPTORS 
FOR  DESCRIPTIVE  WRITING  MODE 
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5 Exceptional 

- the  communicative  power  of  the  composition  is  enhanced  because  of 
careful  form,  spelling,  usage,  punctuation  and  capitalization  and 
neatness  of  writing. 

4 Proficient 


- communication  is  clear  because  of  essentially  correct  form, 
spelling,  usage,  punctuation  and  capitalization 

- few  errors  in  proportion  to  length 

3 Satisfactory 

- some  errors  in  form,  spelling,  punctuation,  usage  and  capitalization 
but  communication  is  adequate 

2 Limited 


- frequent  errors  in  spelling,  punctuation,  usage  and  capitalization 
reduce  communication 

- work  is  not  neatly  done 

1 Poor 


- very  weak  in  communication  due  to  incorrect  spelling,  no  punctuation 
and  capitalization  and  poor  grammar 

- poor  printing/ writing  make  it  very  hard  to  read 

0 Insufficient 


too  little  writing  exists  for  a judgement  to  be  made 


12 


2.  Applying  the  Criteria 

Included  here  are  ten  grade  three  papers  on  which  to  practice  the 
practical  application  of  this  scoring  method.  Read  each  paper 
and  by  referring  back  to  the  descriptors  assess  a mark  from  0-5 
for  each  of  the  areas.  You  must  remember  to  check  the  criteria 
for  each  sub-component  before  reading  the  paper  to  mark  for  that 
component.  As  a means  of  comparison,  you  can  find  the  scores 
that  the  marking  team  awarded  each  paper  by  looking  in  the 
appendix  section  of  this  document. 

It  is  important  to  refer  always  to  the  descriptors  and  mark 
according  to  how  the  paper  meets  those  standards.  Try  not  to 
compare  papers  to  ones  read  previously. 

Also,  when  marking  for  sentence  structure  you  may  have  to 
mentally  put  in  the  correct  punctuation  - if  the  sentence 
structure  is  there  the  paper  will  be  penalized  in  the  conventions 
section  for  lack  of  punctuation,  but  shouldn't  be  penalized 
twice . 
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111.  PRACTICAL  CLASSROOM  APPLICATIOHS 

The  holistic  approach  to  marking  identified  components  of  student 
writing  has  several  practical  classroom  applications. 

It  can  assist  the  teacher  in  diagnosing  strengths  and  weaknesses  both 
in  student  performance  and  program  delivery.  This  scoring  method 
provides  the  teacher  with  very  useful  and  appropriate  feedback  for 
reporting  student  progress  and  in  planning  individual  program 
strategies.  Having  a standard  set  of  criteria  leads  to  a more 
objective  and  consistent  evaluation  of  student  writing. 

Teacher  marking  time  can  be  more  effectively  utilized  by  providing  a 
greater  focus  for  the  evaluation  of  student  writing.  It  is  not 
necessary  to  mark  every  writing  assignment  for  all  components.  If 
you  have,  for  example,  taught  a lesson  on  the  use  of  specific  versus 
general  words,  you  could  mark  the  written  assignment  using  only  the 
vocabulary  criteria. 

Another  application  of  the  criterion  is  for  students  use  in 
evaluating  their  own  papers.  It  would  be  possible  to  put  the 
criteria  in  a more  simplified  form  so  that  students  could  gain  some 
appreciation  for  the  elements  of  good  writing.  They  could  grade 
their  own  performance  and  see  how  they  could  improve  their  written 
composition  based  on  the  marking  criteria.  Although  students  would 
probably  experience  some  problem  initially,  this  approach  could  be 
employed  to  develop  skills  in  proofreading  and  editing  both  a 
student's  own  work  or  the  work  of  others. 
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I IV.  RESULTS  SUMHART 

1 . Overall  District  Results  - Grade  Three  Written  Composition 


Mean 

Std.  Dev. 

Confidence  Int. 

General  Impression 

2.6 

.7 

2.5 

- 2.7 

Content 

2.8 

.7 

2.7 

- 2.8 

Vocabulary 

2.6 

.7 

2.6 

- 2.7 

Conventions 

2.6 

.8 

2.5 

- 2.7 

Development 

2.4 

.8 

2.3 

- 2.5 

Sentence  Structure 

2.7 

.8 

2.6 

- 2.8 

Average  of  5 Components 

2.6 

.6 

2.6 

- 2.7 

2 . Correlation  Among  Written  Composition  Variables 


Impr. 

Cont . 

Devi. 

Sent.  Vocab. 

Conv. 

Averg. 

Impression 

1.00 

.72 

.60 

.68  .61 

.68 

.77 

Content 

1.00 

.66 

.64  .76 

.62 

.86 

Development 

1.00 

.64  .65 

.55 

.83 

Sentence 

1.00  .67 

.71 

.87 

Vocabulary 

1.00 

.58 

.85 

Conventions 

1.00 

.83 

Average 

of  Sub-Comp 

1.00 

A correlation  coefficient  is  an 

index 

of  the  linear  relationship 

between 

two  variables. 

A perfect  correlation  relationship 

is  1 (as 

one  variable  goes  up  the 

other 

goes  up  as  well)  but  a correlation 

greater 

than  .5 

is  considered  significant. 

3.  Percentiles 

for  Written  Composition 

Variables 

Score 

Impr . 

Cont . 

Devi. 

Sent . 

Vocab. 

Conv. 

Averg. 

.7 

1 

1 

1 

1 

1.0 

3 

3 

3 

3 

2 

1 

1.3 

5 

1 

10 

4 

5 

7 

2 

1.7 

12 

5 

23 

11 

10 

14 

5 

2.0 

30 

20 

41 

21 

22 

32 

15 

2.3 

46 

36 

58 

35 

41 

51 

29 

2.7 

66 

57 

74 

56 

62 

67 

59 

3.0 

81 

76 

82 

74 

84 

78 

75 

3.3 

88 

87 

90 

83 

90 

86 

85 

3.7 

94 

95 

92 

93 

95 

91 

93 

4.0 

97 

97 

97 

98 

97 

94 

98 

4.3 

98 

98 

99 

98 

98 

97 

98 

4.7 

99 

99 

99 

99 

99 

99 
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4.  Reliability  Study  - Written  Composition  Marking 


Grade 

Scale 

All  Agrees 

All  Within  1 

Disagree 

Three 

General  Imp. 

32% 

90% 

10% 

Content 

30% 

88% 

12% 

Development 

21% 

80% 

20% 

Sentence 

23% 

83% 

17% 

Vocabulary 

32% 

91% 

9% 

Conventions 

34% 

96% 

4% 

Four 

General  Imp. 

32% 

87% 

13% 

Content 

34% 

89% 

11% 

and 

Development 

24% 

78% 

22% 

Sentence 

25% 

80% 

20% 

Five 

Vocabulary 

39% 

90% 

10% 

Conventions 

24% 

81% 

19% 

Dr.  Tom  Maguire  of  the  University  of  Alberta  carried  out  the  above 
inter-rater  reliability  study.  Essentially,  this  is  a statistical 
measure  of  the  amount  of  agreement  or  disagreement  among  the  raters 
who  scored  the  papers.  This  type  of  study  sheds  light  on  the 
question  of  whether,  in  this  type  of  scoring,  there  is  adequate 
agreement  among  raters  that  the  process  can  be  considered  reliable. 
Dr.  Maguire's  conclusion  was  that  in  terms  of  reliability,  the  judges 
or  raters  had  done  an  excellent  job.  He  suggested  that  it  would  be 
safe  to  use  two  raters,  and  in  the  event  of  disagreement,  a third 
head  scorer  could  cast  a deciding  vote. 
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V.  APPENDIX  A - ANSWER  GUIDE 


Following  are 

the  marks  that 

the  marking 

team  gave  each  paper. 

Paper 

General 

Impression 

Content 

Develop 

Sentence 

Structure 

Vocabulary 

Conventions 

77 

4 

3 

3 

4 

4 

4 

29 

3 

3 

3 

3 

2 

3 

36 

1 

1 

1 

1 

1 

1 

109 

4 

5 

5 

4 

4 

5 

233 

2 

2 

1 

1 

1 

1 

125 

3 

3 

2 

2 

4 

2 

113 

2 

2 

3 

4 

2 

4 

134 

3 

3 

2 

3 

3 

4 

176 

3 

4 

2 

3 

3 

3 

18 

2 

3 

2 

2 

2 

1 

V.  APPENDIX  B - SCORING  DESCRIPTORS  FOR  NARRATIVE  WRITING  MODE 

REPORTING  CATEGORY:  CONTENT 
(Selecting  Details  Appropriate  to  Purpose) 
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SCORE 

DESCRIPTION  OF  PERFORMANCE 

5 

EXCEPTIONAL 

Events  are  plausible  within  a context  that  is 
clearly  established  by  the  writer.  Events  and 
actions  are  connected  implicitly  to  character 
motivation.  Many  precise  and  appropriate  details 
establish  characters  and  events  even  though 
experiences  may  be  of  an  everyday  nature. 

4 

PROFICIENT 

Most  events  are  plausible  within  a context  that  is 
clearly  established  by  the  writer.  Events  and 
actions  are  sometimes  connected  to  character 
motivation.  Many  appropriate  details  establish 
characters  and  events  even  though  experiences  may 
be  of  an  everyday  nature. 

3 

SATISFACTORY 

Some  events  are  plausible  within  a context  that  is 
clearly  established  by  the  writer.  Events  and 
actions  are  infrequently  connected  to  character 
motivation.  Some  appropriate  details  establish 
characters  and  events  even  though  experiences  may 
be  of  an  everyday  nature. 

2 

LIMITED 

Few  events  are  plausible  within  a context  that  is 
vaguely  established  by  the  writer.  Events  and 
actions  are  rarely  connected  to  character 
motivation.  Few  appropriate  details  establish 
characters  and  events. 

1 

POOR 

Events  may  be  plausible  but  a context  is  unclear. 
There  is  a lack  of  appropriate  detail. 

0 

INSUFFICIENT 

Too  little  writing  exists  for  a judgement  to  be 
formed. 

- Taken  from  Grade  3 Provincial  Language  Arts  Test  Specifications. 

- That  which  the  student  chooses  to  write  about.  This  includes  the  WHO, 
WHAT,  WHERE,  and  WHEN  of  a story. 

- Details  selected  by  the  student  will  be  either  descriptive  or  narrative 
and  associated  with  characters  or  events. 
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REPORTING  CATEGORY:  DEVELOPMENT 

(Organizing  Details  into  a Coherent  Whole) 
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SCORE 

DESCRIPTION  OF  PERFORMANCE 

5 

EXCEPTIONAL 

Events  have  been  placed  in  a coherent  and 
recognizable  sequence.  The  story's  unity  is 
strengthened  by  details  about  character  and 
actions.  Digressive  details,  if  present,  do  not 
interfere  with  the  development  of  the  story. 
Appropriate  closure  has  been  achieved. 

4 

PROFICIENT 

Events  have  been  placed  in  a coherent  sequence. 
The  story's  unity  is  sometimes  supported  by  details 
about  characters  and  actions.  Digressive  details, 
if  present,  do  not  interfere  with  the  development 
of  the  story.  Closure  has  been  achieved. 

3 

SATISFACTORY 

Events  have  been  placed  in  a generally  coherent 
sequence.  Digressive  details  begin  to  interfere 
with  the  story's  development.  Closure  has  been 
attempted . 

2 

LIMITED 

A sequence  of  events  can  be  detected,  but  coherence 
is  not  achieved.  Digressive  details  interfere  with 
the  unity  of  the  story.  Closure,  if  attempted,  is 
unsuccessful . 

1 

POOR 

No  coherent  sequence  of  events  is  apparent. 
Digressive  details,  if  present,  interfere  greatly 
with  the  unity  of  the  story.  A sense  of  closure  is 
missing. 

0 

INSUFFICIENT 

Too  little  writing  exists  for  a judgement  to  be 
formed.  Writing  that  has  been  awarded  an  "Ins"  for 
CONTENT  is  insufficient. 

The  method  by  which  the  student  chooses  to  organize  the  content.  This 
includes  the  sequence  of  events  by  which  the  student  organizes  the  story 
into  a coherent  whole.  The  sequence  may  involve  ordering  by  cause  and 
effect,  but  more  usually  involves  a sequence  ordered  by  time  and/or  by 
place . 
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REPORTING  CATEGORY:  SENTENCE  STRUCTURE 

(Structuring  Sentences  Appropriately) 
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SCORE 

DESCRIPTION  OF  PERFORMANCE 

5 

EXCEPTIONAL 

Appropriate  and/or  purposeful  variation  in  sentence 
type,  length,  and  structure  is  evident. 
Co-ordination  and  subordination  have  been  used 
appropriately.  Sentence  fragments  and/or  run-on 
sentences,  if  present,  do  not  impede  meaning. 

4 

PROFICIENT 

Some  appropriate  and/or  purposeful  variation  in 
sentence  type,  length,  and  structure  is  evident. 
Co-ordination  and  subordination  are  used 
appropriately  but  co-ordination  is  predominant. 
Sentence  fragments  and/or  run-on  sentences,  if 
present,  do  not  impede  meaning. 

3 

SATISFACTORY 

Occasional  appropriate  and/or  purposeful  variation 
in  sentence  type,  length,  and  structure  is  evident. 
Co-ordination  is  used  extensively  but  some 
subordination  is  present.  Sentence  fragments 
and/or  run-on  sentences,  if  present,  do  not  impede 
meaning. 

2 

LIMITED 

Little  appropriate  and/or  purposeful  variation  in 
sentence  type,  length,  and  structure  is  evident. 
Co-ordination  has  been  overused,  sometimes 
inappropriately.  Sentence  fragments  and/or  run-on 
sentences,  if  present,  impede  meaning. 

1 

POOR 

Co-ordination  has  been  used  almost  exclusively  and 
inappropriately.  Sentence  fragments  and/or  run-on 
sentences,  if  present,  impede  meaning. 

0 

INSUFFICIENT 

Too  little  writing  exists  for  a judgement  to  be 
formed.  Writing  that  has  been  awarded  an  "Ins"  for 
CONTENT  is  insufficient. 

The  forms  of  the  sentences  that  the  student  uses.  The  category,  sentence 
structure,  includes  the  types  of  sentences,  co-ordination  (i.e.,  linkage  of 
clauses,  e.g.,  "...and  so..."  or  "...but..."),  subordination  (e.g., 
"...because..."  or  "...then..."),  and  the  arrangement  within  a sentence 
(e.g.,  subject/verb/subject ) . Sentence  fragments  and/or  run-on  sentences 
are  considered  to  be  part  of  "sentence  structure"  rather  than 
"conventions. " 
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REPORTING  CATEGORY:  VOCABULARY 

(Selecting  and  Using  Words  and  Expressions  Appropriately) 


SCORE 

DESCRIPTION  OF  PERFORMANCE 

5 

EXCEPTIONAL 

Precise  and  specific  verbs,  nouns,  and/or  modifiers 
have  been  used  appropriately  to  create  clear 
images. 

4 

PROFICIENT 

Some  specific  verbs,  nouns,  and/or  modifiers  have 
been  used  appropriately  to  create  clear  images. 

3 

SATISFACTORY 

Few  specific  verbs,  nouns,  and/or  modifiers  have 
been  used  appropriately  to  create  clear  images,  but 
general  words  are  varied  and  correct. 

2 

LIMITED 

General  verbs,  nouns,  and/or  modifiers  have  been 
used  correctly.  Images  are  vague. 

1 

POOR 

General  verbs,  nouns,  and/or  modifiers  have  been 
used,  often  incorrectly  or  repetitively.  Images 
are  unclear. 

0 

INSUFFICIENT 

Too  little  writing  exists  for  a judgement  to  be 
formed.  Writing  that  has  been  awarded  an  "Ins"  for 
CONTENT  is  insufficient. 

The  words  chosen  by  the  student.  The  vocabulary  category  considers  the 
precision  and  clarity  of  word  choice  (e.g.,  "mumbled"  instead  of  "said," 
"canoe"  instead  of  "boat",  "wicked"  instead  of  "bad"). 
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REPORTING  CATEGORY:  CONVENTIONS 

(Following  the  Conventions  of  Written  Language  Appropriately) 


SCORE 

DESCRIPTION  OF  PERFORMANCE 

5 

EXCEPTIONAL 

Control  of  spelling,  punctuation,  and 
capitalization  facilitates  clear  communication. 
Misspellings  are  easily  decipherable.  Dialogue,  if 
present,  may  not  be  punctuated  properly. 

4 

PROFICIENT 

General  control  of  spelling,  punctuation,  and 
capitalization  facilitates  clear  communication. 
Misspellings  are  generally  decipherable.  Dialogue, 
if  present  may  not  be  punctuated  properly. 

3 

SATISFACTORY 

Some  control  of  spelling,  punctuation,  and 
capitalization  facilitates  communication. 
Misspellings  are  generally  decipherable.  Dialogue, 
if  present,  may  not  be  punctuated  properly. 

2 

LIMITED 

Lack  of  control  of  spelling,  punctuation,  and 
capitalization  generally  interferes  with 
communication.  Misspellings  are  often 

decipherable.  Dialogue,  if  present,  may  not  be 
punctuated  properly. 

1 

POOR 

Lack  of  control  of  spelling,  punctuation,  and 
capitalization  severely  interferes  with 
communication.  Misspellings  are  generally 
undecipherable.  Dialogue,  if  present,  may  not  be 
punctuated  properly. 

0 

INSUFFICIENT 

Too  little  writing  exists  for  a judgement  to  be 
formed.  Writing  that  has  been  awarded  an  "Ins"  for 
CONTENT  is  insufficient. 

The  way  in  which  the  student  uses  standard  conventions  of  language.  This 
includes  the  use  of  standard  spelling,  punctuation,  and  capitalization. 
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GENERAL  IMPRESSION  SCORING  DESCRIPTORS 
FOR  GRADE  4/5  PERSUASIVE/ EXPOSITORY  WRITING  MODE 
(Can  be  adapted  for  your  grade  level) 

5 Excellent 


- exceptional  clarity  of  communication 

- has  an  evident,  developed  style 

- creativity  and  specificity  of  detail  which  is  suited  to  the  purpose 
and  relevant  to  the  topic,  including  the  stating  of  most  reasons  in 
the  persuasive  composition. 

- vocabulary  is  specific,  descriptive,  vivid,  and  connotative 

- exceptional  thought  and  organization,  including  an  evident 
beginning,  middle,  and  ending 

- very  few  errors  of  convention  relative  to  the  length 

4 Very  Good 

- clarity  evident,  but  atmosphere  or  style  may  not  be  found 
consistently  throughout  the  paper 

- appropriate  amount  of  detail,  including  the  use  of  many  reasons  in 
the  persuasive  composition  some  precise  vocabulary 

- displays  good  evidence  of  thought,  and  a beginning,  middle,  ending 
sequence 

- some  mechanical  errors,  but  not  so  many  that  they  interfere  with 
readability  or  meaning 

(this  category  may  also  include  #5  excellent  compositions  that  have 
many  mechanical  errors) 

3 Average 

- communicates  satisfactorily,  length  is  adequate  to  complete  task 

- satisfactory  detail  suited  to  purpose,  including  an  attempt  made  at 
giving  details  in  a persuasive  paragraph 

- uses  vocabulary  appropriate  to  topic  and  purpose 

- mechanical  errors  interfere  somewhat  with  the  message  and  the 
readability. 

2 Weak 


- length  is  inadequate  to  complete  the  task 

- lack  of  sufficient  detail,  inclusion  of  some  irrelevant  details 

- creates  an  overall  impression  of  disorder,  and  lacks  a clear  ending 

- vague  vocabulary 

- mechanical  errors  greatly  interfere  with  meaning 
1 Poor 


- length  is  inadequate  to  complete  task 

“ cannot  tell  what  the  purpose  or  task  is 

- very  few  details  and  several  of  them  are  irrelevant 

- mechanical  errors  interfere  with  meaning  to  the  extent  that  the 
composition  is  nearly  illegible 
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CONTENT 

5 Exceptional 

- choices  and  reasons  are  plausible 

- paper  represents  exceptional  thought 

4 Proficient 

- choices  are  plausible,  and  reasons  are  given  for  most  choices 

- paper  represents  a good  deal  of  thought 

3 Satisfactory 

- most  choices  are  plausible,  and  some  are  supported  with  reasons 

- paper  reflects  some  thought 

2 Limited 


- some  choices  are  plausible 

- very  few  or  no  reasons  given  for  choices 

- paper  represents  little  thought 

1 Poor 


- most  choices  are  implausible 

- no  reasons  given  to  support  choices 

- no  real  thought  evident  in  the  paper 

0 - too  little  writing  exists  for  judgement  to  be  made. 
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DEVELOPMENT 


5 Exceptional 

- displays  coherent  thought  and  organization,  with  obvious  evidence  of 
categorization  and/or  superordination/ subordination 

- supported  to  some  degree  by  paragraphing  and/or  by  transitional s 
(for  example,  because  of  this,  etc.) 

- includes  evidence  of  introduction  and  closure 

4 Proficient 


- displays  coherent  thought  and  organization  with  some  evidence  of 
categorization  and/or  superordination/ subordination 

3 Satisfactory 

- displays  little  coherent  thought  and  organization 

- categorization  barely  evident 

2 Limited 


- categorization  not  evident 

- poorly  organized 

1 Poor 


- no  evident  organization  at  all 

- rambling  and  hard  to  follow 

0 - too  little  writing  exists  for  judgement  to  be  made. 
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SENTENCE  STRUCTURE 


5 Exceptional 

- variety  of  sentence  type,  length,  and  structure  is  used  for  effects 
such  as  emphasis 

- coordination  has  been  controlled,  and  subordination  is  used 
appropriately 

- sentence  fragments,  if  present,  are  used  for  effect 
4 Proficient 


- variety  is  evident 

- coordination  is  seldom  overused 

- subordination  is  often  used  appropriately 

- there  are  few  inadvertent  fragments 

3 Satisfactory 

- some  variety  evident,  but  coordination  may  be  overused 

- subordination  is  successfully  attempted 

- fragments  are  in  evidence,  but  do  not  impede  meaning 

2 Limited 


- little  variety  and  some  awkward  structures 

- overdependence  on  coordination 

- subordination,  if  used,  is  inappropriate 

- fragments  are  frequent  and  impede  meaning 

1 Poor 


- sentences  are  immature  and  there  are  many  repetitious  patterns 

- coordination  is  used  almost  exclusively 

- fragments  are  common  and  impede  meaning 


0 - too  little  writing  exists  for  judgement  to  be  made. 
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VOCABULARY 


5 Exceptional 

- occasional  specific  concrete  words  selected  to  create  vivid  images 
or  precise  details 

- word  meanings  are  accurate  and  effective 

4 Proficient 

- some  use  of  specific  or  concrete  words  adds  clarity  to  the  detail 
created 

- most  word  meanings  are  accurate  and  effective 

3 Satisfactory 

- some  words  have  been  selected  appropriately  but  general  or  abstract 
words  are  often  used  where  specific  or  concrete  words  would  have 
been  more  effective 

- some  word  meanings  may  be  inaccurate  or  ineffective 

2 Limited 


- general  words  are  usually  used  where  some  specific  words  would  have 
been  more  effective 

- many  word  meanings  may  be  inaccurate  or  ineffective 
1 Poor 


- words  convey  only  vague  or  general  meanings 


0 - too  little  writing  exists  for  judgement  to  be  made. 
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CONVENTIONS 


5 Exceptional 

- communicative  power  is  enhanced  because  of  careful  spelling, 
grammar,  punctuation,  and  capitalization 

4 Proficient 


- communication  is  clear  because  of  essentially  correct  spelling, 
grammar,  punctuation,  and  capitalization 

3 Satisfactory 

- communication  is  adequate  because  of  generally  correct  spelling, 
grammar,  punctuation,  and  capitalization 

2 Limited 

- communicative  power  is  reduced  because  of  incorrect  spelling, 
grammar,  punctuation,  and  capitalization 

1 Poor 


- communicative  power  is  very  weak  because  of  errors  in  spelling, 
grammar,  punctuation,  and  capitalization 

0 - too  little  writing  exists  for  judgement  to  be  made. 
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I .  Background 

This  test  is  part  of  a total  language  arts  assessment  research 
project  in  the  District.  The  purposes  of  the  test  are  as  follows: 

A.  To  determine  the  number  of  students  in  the  District  who  write  to 
standards  determined  by  a committee  of  teachers. 

B.  To  develop  a descriptive  statement  of  the  characteristics  of 
descriptive  writing  produced  by  Grade  3 students. 

C.  To  determine  the  reliability  of  holistic  committee  scoring 
procedures  at  this  level. 

D.  To  compare  holistic  scoring  which  produces  only  one  global  score 
with  that  which  produces  scores  in  component  areas  of  writing 
skills  such  as  fluency,  organization,  sentence  structure,  and 
mechanics  on  such  bases  as: 

1 . Time  and  cost 

2.  Teacher  satisfaction 

3.  Reliability 

District  results  from  this  test  will  be  shared  with  everyone  in  the 
District.  School  results  will  be  shared  only  with  the  school  to 
which  they  pertain. 

Attempts  will  be  made  to  publish  representative  compositions 
receiving  excellent,  good,  fair  and  poor  grades  and  descriptions  of 
them.  These  should  prove  useful  to  all  teachers  in  setting  realistic 
expectations  for  their  students  in  the  future. 

The  specific  District  objective  to  which  this  relates  is  as  follows: 

"Given  a wide  range  of  sensory  experiences  with  an  object,  the 
student  writes  a description  of  a maximum  of  100  words  using 
appropriate  vocabulary  to  identify  a minimum  of  6 attributes." 

II.  Administration  Time  Permitted 


It  is  intended  that  adequate  time  be  provided  so  that  no  student  is 
penalized  because  of  time  pressure.  Therefore,  even  though  very  few 
students  are  likely  to  use  the  full  time  allotment,  they  should  be 
provided  a minimum  of  two  consecutive  class  periods,  preferably  at  a 
time  in  which  they  are  fresh  (For  example,  9:00-10:20  a.m.  or  1:00  - 
2:20  p.m.). 


Alternate  quiet  activities  such  as  recreational  reading  or  worksheet 
assignments  should  be  provided  for  those  who  finish  early. 
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III . Use  of  Posters 

You  have  been  provided  two  or  three  color  posters.  Place  them  in 
your  classroom  so  that  all  the  students  can  easily  see  one  of  the 
posters  from  where  they  are  seated.  You  might  wish  to  divide  the 
students  into  groups  for  this  purpose.  Try  to  avoid  crowding  of 
desks  to  prevent  copying  or  "borrowing"  of  ideas. 

Students  may  have  questions  about  the  posters.  "What  are  those?" 
etc.  Do  not  answer  any  such  questions.  Simply  explain  that  they  are 
to  "paint  a word  picture  of  everything  they  can"  in  the  scene. 
Students  may  also  want  to  leave  their  desks  for  a "close  look".  This 
should  not  be  permitted  either,  as  there  should  be  adequate  detail  to 
allow  for  their  descriptive  abilities  without  providing  this 
assistance . 

IV.  Procedure 


1.  Group  your  students  and  posters  as  indicated  in  III  above,  so 
that  all  can  easily  see  a poster. 

2.  Make  sure  that  all  students  have  pencils  and  an  eraser  and  a 
clear  desk. 

3.  Hand  out  the  student  test  sheets,  and  read  through  the 
instructions  with  the  students. 

4.  The  I.D.  Number  area  on  the  tests  is  not  for  the  students'  use, 
or  for  yours.  Tell  the  students  to  ignore  it. 

5.  If  students  ask  the  usual  "how  long  should  it  be?"  questions, 
tell  them  that  it  can  be  as  long  as  they  want  - there  are  no 
limits.  However,  it  has  to  say  enough  to  "paint  a complete  word 
picture"  of  the  scene. 

6.  Students  can't  use  dictionaries  or  other  aids.  You  should  not 
supply  them  with  words. 

7.  Students  may  use  manuscript  or  cursive  writing,  whichever  they 
are  most  comfortable  with. 

8.  When  students  are  clear  about  the  instructions,  have  them  begin. 
Circulate  around  the  class  to  see  that  they  have  begun,  but  do 
not  provide  assistance. 

After  approximately  30  minutes,  allow  students  a "stretch  break" 
of  one  to  five  minutes. 

9.  As  students  complete  their  work,  collect  it  from  them  and  make 
sure  they  have  recorded  their  names  properly. 

10.  Group  the  completed  tests  alphabetically  and  forward  them  to 
Keith  Wagner  at  Central  Office. 
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PREAMBLE  - In  July  1984,  four  teachers  worked  as  a team  to  evaluate 
approximately  250  Grade  3 written  compositions.  The  compositions  were 
a description  of  a hot  air  ballooning  scene.  The  first  task  was  to 
assess  each  composition  for  overall  general  impression  on  a scale  of  0 
to  5.  To  facilitate  this  task,  the  marking  team  used  descriptors 
developed  the  previous  year  and  outlined  below.  The  team  also 
developed  descriptors  for  each  of  5 sub-components:  content, 
development,  sentence  structure,  vocabulary,  and  conventions.  All  of 
the  descriptors  are  outlined  below: 

GENERAL  IMPRESSION  SCORING  DESCRIPTORS 
5 Excellent 


- exceptionally  developed  detail 

- precise  vocabulary  - vocabulary  displays  a variety  of 

new  and  interesting  words 
- comparisons  create  vivid  impressions 

- displays  exceptional  thought  and  organization 

- shows  some  evidence  of  style 

- a dominant  impression  may  be  evident 

- few  mechanical  errors  - punctuation 

- sentence  structure 

- capitalization 

- spelling 

4 Very  Good 

- well  developed  detail 

- some  precise  vocabulary 

- displays  good  evidence  of  thought  and  organization 

- some  mechanical  errors  - but  these  don't  interfere  with 
readability  or  meaning 

- also  includes  Number  5 papers  with  many  mechanical  errors. 

3 Average 

- displays  some  thought  and  organization 

- sufficient  detail 

- length  is  adequate  to  complete  the  task 

- uses  vocabulary  appropriate  to  grade  level 

- mechanical  errors  interfere  somewhat  with  the  message  and  the 
readability. 


r ■' 


A' 


> M\. 


MM  # •#v  N#T<»  , A »4t|! 

ai-#v  1 ■' ? ; i 4#®#»ai  »ni.>4ip^'?4  s-et.'  i'-' ^ Vf*"  .■^fso'sgvt*- 

•*^  AtiPf  Mfil  ?»jT  .«#•>•  a 7 t c ; ..  . f f||t ion  m ic‘.  Jo  . jv  ; . < 

*1  :n  Mfti  tr  n*^' J**i  v><|ii^  • 13.  •<» !>.*»» 

♦ io2^ii>4  i6  ii«ff  jjiiiM  iila  . *' ••  •‘^ 

. !•  rnon  i » JlT9a0f|||{0  9-4A^^  ‘ V -.v:|  .♦t.  l^i  flj*|  'liji'i.avto 

i;A  .looijnftvxroo  ^ 


SJP  fcJ01ui»3»9ll  Srfl 


M0T|ZJDeya  iriflc‘8  .lomaawi  '“V 

„ “ '"IP  *"'7^ 

,»=»>-'  ^ ■ l/j-jsf  '.•-^V|I9»9^ -Itl-'-ffc*  - 

^ ' 4^  *lul-5f'  H «.  » i»  Vl»/ J '»<#t  wtJrV  i(f-3fciV^*'^  '0^  -* 

• jiiii  4»>3g«|S'  '.'rv.  ^ii'.i^ 

iA ii;[t  *>ih\  . n : I .•'  oo i • u ^:j>flr.v  i '{ * >‘  * - 

w/v  - i«vc>(ie^  - 

;n«i*i  <rt  ~ 1 v**^'  '’■'  '- > ■ Jffl*  jpcftc-a?*.^ 

ii->  r:>  n'jj.nd,t!  j-irt 

iigli  :^t.  J-'  'i.\ 


aot  • r ! ■ 

.vf/riisgii 


f*; : ■ 


I 


i>0QO 


44fiA  io  *»3a*7i»!vb  bpc^  v-f.^iD  ~ 

.?T*  91^-44*  '•■'■4  -’  jMiwifi  ^ i M :;  aiiailjs  a?<^  •.•.*.*«  - 

j ^ oO^Jivaijs  w x:  itii^iiUb  i . 

fHf-ui  cl7i*  aso«4Aq  (?*=>dmuS5  i(it>bt>X^r).t  oa.i<i  " 

JW^Z.  • * ^ iioiSfltq^.Xiia^o  boe  nijj  :({j  “ 

i 20?t*n40« 

tjrt  4J^f<)iar7b  ^ - 

c 5 ^ni'i^Diq^ja  iffji/di* 9?«U  - 

«r  edli  uilw  rnon*-'  i - 

.V  il  l 144^4-  i 7 


2 Poor 


- length  is  inadequate  to  complete  the  task 

- lack  of  detail 

- vague  vocabulary  - dull  uninteresting  words 

- lack  of  thought  and  organization 

- overall  impression  of  disorder  due  to  jumbled  arrangement  of 
ideas 

- irrelevant  details 

- mechanical  errors  greatly  interfere  with  message 
1 Little  or  No  Communication 


- totally  illegible 

- no  response 

- completely  off  topic 


CONTENT  SCORING  DESCRIPTORS 


5 Exceptional 

- specific  details  used  to  describe  setting  and  activities 

- creates  an  atmosphere  through  the  use  of  the  senses 

- creates  a vivid  overall  impression  and  give  clear  physical 
descriptions 

- good  use  of  imagery 

- captures  a dominant  impression  or  sense  of  style 
4 Proficient 


- some  specific  details  to  describe  setting 

- some  general  sense  of  atmosphere  is  created 

- appeals  to  most  of  the  senses 

- use  of  imagery  is  evident 

3 Satisfactory 

- evidence  of  specific  appropriate  details 

- some  attempt  to  create  an  atmosphere  or  overall  impression 

- attempts  to  use  imagery 

2 Limited 


- few  appropriate  details 

- very  little  attempt  to  create  atmosphere 

- limited  appeal  to  senses 

- very  little  use  of  imagery 


•*fc’-*M.i  h 

piJ  > 

til  4-S  w i 

> : rr^'  ■ V 

1 ; 1;  ^-  . 

jr 

■it'.  , 

•.iv-'  .?  . 

^•,.1 

1 . Q.”'.' 

.■if  . IP- 

& 

‘j) 

^4^-.  •<*-  I “^^l;,w^1lil.  V ■ '»n»:t|j  •it' Ha  !ft. 


'f 


• * . .4  - 


'*  ini  <aw .#|hirt  ^ •>  n runi  4*14 jw.w; 


•»t&i»9  'tI?  jo  .*1^  A9  •l•4lt)0 


i • m H 


■j* 


13  9^9  3»,  • 

?*»aa  c^f  #i|(ipjai;i< 

I 

,-■»..  i 


4t'‘ 


qu*«a  it  . J i /:, i \;-3 - 

nJ  .n  ir»»r|iA*^ 


: \'j  5^0 


^1 

J 


1 Poor 


- no  appropriate  details 

- setting  is  not  developed 

- no  sense  of  atmosphere 

- no  imagery 

0 Insufficient 


- too  little  writting  exists  for  judgement  to  be  made 


DEVELOPMENT  SCORING  DESCRIPTORS 


5 Exceptional 

- displays  coherent  thought  and  organization 

- there  is  evidence  of  paragraphing 

- organized  sequence  of  descriptions  and  events 

- shows  excellent  sense  of  beginning  and  closure 

4 Proficient 


- displays  good  evidence  of  thought  and  organization 

- good  sense  of  beginning  and  closure 

- may  have  some  slight  confusion  in  flow  of  ideas 

3 Satisfactory 

- descriptions  are  in  generally  coherent  sequence 

- some  sense  of  closure  is  evident 

- some  disorganization  of  ideas 

2 Limited 


- limited  sense  of  sequencing  the  descriptions 

- absence  of  sense  of  closure 

- weak  sense  of  organization 

1 Poor 


- no  sequencing 

- no  closure 

- no  evidence  of  organization 
0 Insufficient 


- too  little  writing  exists  for  judgement  to  be  made 
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SENTENCE  STRUCTURES  SCORING  DESCRIPTORS 


5 Exceptional 

- good  variety  of  sentence  structures,  type,  length  is  used 

- controlled  used  of  co-ordination 

- sentence  fragments  if  evident  are  used  for  effect 
4 Proficient 


- some  variety  in  sentence  structure,  type  and  length 

- little  over-use  of  co-ordination 

- few  sentence  fragments 

3 Satisfactory 

- little  variety  in  sentence  structure,  type  and  length 

- some  over-use  of  co-ordination 

- some  sentence  fragments  evident 

2 Limited 


- most  sentences  are  simple  sentences 

- little  variety  in  length  and  structure 

- definite  use  of  co-ordination 

- may  have  many  sentence  fragments 

1 Poor 


- sentences  are  immature  and  repetitious 

- almost  exclusive  use  of  co-ordination 

- sentence  fragments  impede  meaning 

0 Insufficient 


- too  little  writing  exists  for  a judgement  to  be  made 


VOCABULARY  SCORING  DESCRIPTORS 


5 Exceptional 

- specific,  concrete,  interesting  words  have  been  selected  t 
create  vivid  images  and  precise  details 

- denotative  meanings  are  accurate  and  effective 

4 Proficient 


- frequent  use  of  specific  concrete  words  adds  clarity  to  th 
detail  created 

- denotative  meanings  are  most  frequently  accurate  and  effective 


3 Satisfactory 


- some  use  of  specific,  concrete  words 

- some  use  of  general  words 

- denotations  are  mostly  correct 

2 Limited 


- few  specific  concrete  words 

- most  words  are  general 

- some  inaccuracy  of  meaning 

1 Poor 


- only  vague,  general  words  are  used 

- restricted  choice  of  words 

- inaccuracy  of  meaning 

0 Insufficient 

- too  little  writing  exists  for  judgement  to  be  made 


CONVENTIONS  SCORING  DESCRIPTORS 


5 Exceptional 

- the  communicative  power  of  the  composition  is  enhanced  because 
of  careful  form,  spelling,  usage,  punctuation  and 
capitalization  and  neatness  of  writing. 

4 Proficient 


- communication  is  clear  because  of  essentially  correct  form, 
spelling,  usage,  punctuation  and  capitalization 

- few  errors  in  proportion  to  length 

3 Satisfactory 

- some  errors  in  form,  spelling,  punctuation,  usage  and 
capitalization  but  communication  is  adequate 

2 Limited 


- frequent  errors  in  spelling,  punctuation,  usage  and 
capitalization  reduce  communication 

- work  is  not  neatly  done 
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1 Poor 


- very  weak  in  communication  due  to  incorrect  spelling,  no 
punctuation  and  capitalization  and  poor  grammar 

- poor  printing/writing  make  it  very  hard  to  read 

0 Insufficient 


- too  little  writing  exists  for  a judgement  to  be  made 
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I.  BACKGROUND  INFORMATION 

In  June,  1984  the  Grande  Prairie  School  District  did  an  assessment  of 
the  writing  competence  of  its  grade  four  and  five  students.  All 
grade  four  and  five  students  were  randomly  assigned  to  write  in 
either  the  narrative  mode  or  the  expository/persuasive  mode.  The 
following  specific  directions  were  give  to  teachers: 

1 . Background 

This  test  of  written  composition  is  part  of  the  Grande  Prairie 
School  District  Language  Arts  Product  Assessment  Research 
Project.  One  of  the  research  questions  being  investigated  is 
whether  students  write  as  well  in  the  expository  persuasive  mode 
as  they  do  in  the  narrative  mode.  Consequently,  students  in  your 
class  have  been  randomly  assigned  to  do  either  Writing  Task  A 
(expository/persuasive ) or  Writing  Task  B (narrative).  Besides 
answering  the  above  research  question,  other  side  benefits  of 
this  project  include  the  following: 

A.  You  will  get  some  feedback  regarding  how  well  students  in 
your  class  performed  in  the  various  skills  that  make  up 
written  composition,  compared  to  the  performance  of  a larger 
sample  of  students.  This  information  may  be  valuable  to  you 
in  making  future  decisions  regarding  your  instructional 
emphasis. 

B.  Those  teachers  who  participate  in  the  scoring  teams  will  gain 
experience  in  holistic  methods  of  scoring.  In  addition,  they 
will  produce  a holistic  scoring  handbook  which  might  prove 
useful  to  you. 

This  test  is  meant  to  be  administered  over  a two  day  period. 
This  is  to  provide  as  realistic  and  desirable  writing 
situation  as  possible.  Students  do  their  best  writing  when 
they  have  been  provided  some  time  to  think  about  their  ideas, 
and  to  discuss  them  with  their  peers. 

2.  Day  One  Instructions 

In  a double  period  block  (approximately  70  to  90  minutes)  hand 
out  the  test  booklets  and  read  through  the  two  writing  topics 
with  the  students.  Explain  that  they  may  choose  either  topic, 
but  regardless  of  the  topic,  they  will  be  assigned  by  you  to 
Writing  Task  A or  Task  B and  will  have  no  choice  in  that  matter. 
Give  them  about  5 minutes  to  reread  the  topics,  at  the  end  of 
which  they  will  be  asked  to  select  a topic.  Then  divide  the 
class  into  groups  of  approximately  3 to  6 students  who  have 
chosen  the  same  tonic  and  have  been  assigned  to  the  same  Writing 


a TiXlilia  i«Ol|  , -ni.U  nl 

♦.  ^ t*oi»  fX*o3t  *<|**  ' i cJ  j i«:  “»  ••iwb*)  si*;i£wr  ittiJ 

Srt*  »Iif9  '•  ? t/.';.  vvvn^  H.noitVXi  t-  .' 'I. 

II.  ■(«.  ;*J  rtj  #N<tS  »''*«  *J‘?i  <?H5tfSPi,  Js-tt 


i>ii  •-  •.  ‘ ; «rtt 


t 


-i^  ^ 


»*«XW  •'_’l’.  •*■>»-’" 

-^-  cT*  “ V 'e  '''■  **’ 

* . - V t V r, . . T '■-  i .:  1 *.  <e  , ; / «af:>l!''t*,J '^ ^,; J 

; .■  s tik  i-Sii  1 J ,5  '>  »t  t ?v?  1 o ' ^ . 

f-jOfo  , /itri '<’1  ■■' ^1'  <J  '-  ‘T  .-■  /'  ytii f 


s t T 4 '■  *//.  0'«.'-  'HHK  '■•  ^ ^ “ 

pi»«rto ^43s.:' ’ ■■  aA  :j}^y¥ 

.•  M?  r.^.  As^  »£T»»  • • ra  S iri" ' ^a.^.^iijbSS'  ^ o ^ 1 <^1^ 


.A 


it»4; 


'.iV  « 7- 


sit 


•i  lio  C'».  d.:  ^*Ti  :.  !J'>  J ti  i I - ■”’ <v 


u:  i 


. '^L.*''#C  *^:  ' • «br;  ■••'.1  A ' ’ •iu'j 

k(f.  : i -:  5 •.  ^ rj  6 '*  i 3 ‘ - t c ^ % * tj  * /V  T | fai  J 


,.  >.» 


:%i»'>il  •«  aoi  t' 


J/IW  !•»'.»*:  * a' 

*'  r<??  ^'f>‘..M  •»}  \ j.  J akpoA  v«4J 

1 . _.  i «Mfti  wwoali 


^ V „A«. 

V *'  ^-r>1tai:i  OJ  ■’'  vi#'IIAi-»  A*-*  

A.'JirJi*  o^rl  •jdx  4§  4^  »a**l  •.**  i»o<i  jam 

, KAiV  ♦.  iB*-  triali{AJ*  . t Sli? 

?!  4lj^,  V I 'li?  ‘ a4j  T,iu  a4#|i»,lAi  ^ 

; 7i„ '».^V:‘’ ■!- ‘-i*^ 

ij  :#!,  . - j.  ..  ;cf  t<^-*  A* 07 3 1 I?  st4n»U4a  ? 4ovU  «i*4j  r/iD 

Igvj  i v..'*4i*-t^  • i^o:  L j .!*•«  / bo»AA  *w  ; i'i*  ffrJA^w 

_,  i*i>Al^0j«.  \ (.  H j mpIkq  i^/;o  to  <?u  . w.  *P*i 


:MI 


: . ^ f:> 


< 


3 


Task.  Tell  the  students  that  they  will  be  given  15  minutes  to 
discuss  and  share  ideas  about  their  Topic-Task.  They  are  not  to 
do  any  writing  at  this  time.  At  the  end  of  the  15  minutes, 
reorganize  the  class  so  that  students  work  individually  for  the 
remainder  of  the  period.  (Approximately  40  minutes).  Tell  them 
that  they  can  begin  writing  their  compositions  now,  and  will  be 
given  time  to  complete  them  and/or  write  a second  draft  the 
following  day. 

At  the  end  of  the  period,  collect  their  work  to  that  point.  They 
are  not  to  be  allowed  to  take  their  work  home  with  them. 

3 . Day  Two  Instructions 

On  Day  Two,  students  should  be  provided  two  consecutive  class 
periods  (from  70  to  80  minutes)  in  which  to  either  complete  their 
first  drafts,  edit,  and  revise,  or  write  a second  draft.  Provide 
an  alternative  quiet  activity  for  those  who  finish  early. 

The  following  guidelines  should  be  shared  with  the  students: 

A.  There  is  no  required  length,  but  marking  consideration  will 
be  given  to  the  extensiveness  or  completeness  of  ideas 
expressed. 

The  composition  can  be  one  or  more  paragraphs,  depending  on 
what  they  feel  is  necessary  to  express  their  ideas  in  an 
organized  way. 

B.  Compositions  should  be  handwritten,  not  printed. 

C.  Pens  should  be  used  - not  pencils. 

D.  Students  cannot  use  dictionaries  or  other  aids,  and  the 
teacher  (or  friends)  is  not  allowed  to  supply  words, 
spellings,  or  other  assistance. 

4.  Shipping  Instructions 

A.  Make  sure  that  students  have  filled  in  the  required 
information  on  the  front  page  of  the  test  booklet,  and  that 
the  booklets  are  stapled  together  securely  with  the  pages  in 
order.  Students  should  not  write  their  names  anywhere  on 
their  compositions  - only  on  the  front  page  of  the  test 
booklet. 

B.  Bundle  the  test  booklets  up  by  class  and  forward  them  to 
Keith  Wagner  before  June  30. 

Thank  you  for  your  cooperation. 
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The  following  specific  Instructions  were  give  to  students: 


A.  This  is  a test  to  see  how  well  you  can  express  your  ideas  in 
writing.  Do  your  very  best. 

B.  There  are  two  topics.  You  will  be  given  your  choice  of  one  of 
the  two  topics. 

Each  topic  has  two  possible  writing  tasks.  Your  teacher  will 
assign  you  to  either  Task  A or  Task  B. 

C.  You  will  be  given  a chance  to  discuss  your  topic  with  other 
students  for  a few  minutes  before  you  start  writing.  You  will 
start  your  writing,  let  it  set  over  night,  and  complete  a second 
draft  the  next  day. 

D.  Your  work  should  be  done: 

(1)  In  handwriting,  not  printing. 

(2)  In  pen,  not  pencil. 

E.  Once  you  start  writing,  you  won't  be  allowed  to  use  a dictionary 
or  other  books,  or  to  get  help  from  your  teacher  or  other 
students. 


I 
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TOPIC  I:  CAMPING 


Jason  smiled  broadly.  It  was  the  last  hour  of  the  last  afternoon  of 
the  last  day  of  school.  Tomorrow  he  would  be  going  camping  with  his  mom 
and  dad  and  sister.  Jason  thought  of  the  fun  they  would  have  on  this 
camping  trip  - a real  camping  trip  with  a tent  and  sleeping  bags.  They 
would  even  be  cooking  outside  on  a real  fire. 

Jason  and  his  father  were  going  to  take  their  fishing  poles  along. 
Jason's  mother  and  sister  had  been  talking  all  week  about  the  wild 
strawberries  that  grew  in  the  open  places  in  the  woods  near  their  camping 
spot.  Jason's  mouth  watered  as  he  thought  of  fresh  trout  cooked  over  an 
open  fire  and  wild  strawberries  for  dessert. 

And  there  would  be  plenty  for  them  all  to  do.  They  would  be  able  to 
swim  in  the  lake  or  ride  horses  from  the  stable  down  the  road.  Even 
walking  through  the  woods  watching  for  animals  would  be  fun. 

Jason  thought  of  all  of  the  possible  adventures  he  could  have 
exploring  the  woods  with  his  sister.  His  smile  increased.  He  could  hardly 
wait  for  tomorrow  to  come. 


Your  teacher  will  assign  you  one  of  the  tasks  below.  For  your  assigned 
task,  write  a composition  that  is  well-organized  and  contains  a variety  of 
words,  phrases,  and  sentences.  Space  is  provided  in  this  booklet  for  a 
first  draft  and  a final  copy. 


TASK  A 


If  you  were  planning  a camping  trip,  what  types  of  things  would  you  want  to 
take  with  you?  Remember  that  you  would  need  shelter,  food,  and  clothing  on 
you  trip.  Also,  you  might  wish  to  include  gadgets  that  would  be  useful  for 
special  purposes.  Imagine  that  you  would  be  camping  for  two  days  and  could 
take  only  what  you  could  put  in  the  trunk  of  a car.  Give  reasons  why  you 
would  take  the  things  that  you  include. 

TASK  B 


Write  a story  that  tells  what  actually  happens  on  Jason's  camping  trip,  or 
on  a camping  trip  that  you  went  on.  The  story  does  not  have  to  be  true. 
Remember  that  an  interesting  story  has  a beginning,  middle,  and  end.  Also, 
a good  story  tells  where  the  action  took  place,  and  who  the  story  is  about. 


ti  t>HC  f tf  l>9^i  i Ml  A 


go  rr»Hv4.T  ^ yn5  lAdil 


•.**' 


99  VA  Y 8 /f  I flJi  ^ *r  .'  I t|^  ^ IMk  8C  • 7^  1 « i o &ilQ  Is^f  • > ^ A 

'.'T^  W diiw  Xs-nn  » *-  i;*y>  gat^im.  . 

*■  -V,  • * ■'ll^yh^ftsat^  ^iJoo'5  »sj  09%'» 

n ti  o|  Xlli^'liyP ._  M ?!5sr  5f . ^ t):^  6 ec«6l 

01  ?r  ’T;  j 4'«:ilMi#- p99iA!iit_  hi^d  iittHi*  &o«  ‘it^$om  a ao&i 

?r«4<J«9-  •;.jf?:  |||^  ^>  ^ «ii  %« iy  i j» 

00  h--!  ruOi*  J i9ti  ■_  :■  ' ^ J loJ’fc.W  d3iuw»  'Ij'l 


I S 4 4»ir^t»^v»i3n  Jbliw  bn«  fiit  r»<io 
A1  9 19a  £t9  bJr*vMf  f»fl  «i  >ni  49l- bluov  dUrfi  trt.i 

S ^ 

.&90X  idj  rt^l  ftfdmJu  ^dJ  -.  il  999 toH!  »i»>t  70  9i»i  9dJ  or  «jyr» 
•mi*  Ad  fboov  AOJ  ll0WO7ii?  fnul^w 

:■•  9 tr  i ' f»  7 0-..,  i : lo  - ^.0994  * tf«'''“al 


J!; 


f 

I 


*«  yoot  **9l 


*'dj 


X'.wnj  7.4  r 


+ 4 


:-.  UC  V a t.  i-  i I *■  V - Ad5»d  J iwoV 


'?'v;03  h/tt  i Afioa.^A*'#'!  l^w  ajr  i«.ri:j  • f5i7ir  ^'asj 


« ^ i >:  1 3 • A3  i,*a  A • -i  .-•  : liil  . • •':  v 

*\qoj  I )'-  *i.  i«hj1 


'^1, 

1 ngriuraa 

in*.^  y r ji.ii.-l:  i , jAifw  . .}  i ^ T o maitm^l  i t tom  Uitu  1/ 

j ‘ — ‘'L  ' >2  t79j|9<ffa  -n  tjTj^  ' %tn*f  4ll»  -t  i*:> 

loi  Iff  Jot  2 afd^ty»5i?iv  *e/»3  ^ oS  ?f*»!i#  ?(<su«  .qm  co-r 

7 ' .'>  v4  TV  ‘-,'t-’  V il9J^■J  SA.S^-'T*  .^i»a *><3t4;«;  {•U>»9a 

IM*X  S.Viv‘  » iffr  bi  b:^ilA  iot^m  ‘ r®./  fc. 

® ^ . JL*;  74  Efo':  7*rf  j %Six3k^  ' >’rt$  ajimj 

' iyi 


T»  ,0.5j  ^4it  41*  fcn;>4j:j*ii  ^ft^S  ^*^3s  o ml-rH 

• tAl’  ii«- 91  97>Mi  J-'-rt  «*iii  ,tty  *som  i 'V  2»r*3  ri-74  S9i(|9Va>'^'i^ao 


iiftjid  Mt  (*>.'t;tia  4:  41  sd  ffiA Jf  ftdt3  0p^s'*)^Wl3 


0l  X?‘ '•  •d;  oflir^a  . . .riq  nox.i  -^  Aril  i4l»3  a 


1AI.  , . 


6 


TOPIC  II:  TEACHER  FOR  THE  DAY 

All  of  the  members  of  Mrs.  Summer's  Grade  6 class  were  looking  forward 
to  the  following  day,  but  no  one  was  quite  as  excited  as  Lori.  Tomorrow 
was  the  day  that  Lori  was  to  be  "teacher  for  a day".  Her  classmates  had 
elected  her  for  this  prestigious  position,  and  Lori  had  spent  most  of  the 
afternoon  planning  tomorrow's  activities  with  Mrs.  Summer  while  the  other 
children  worked  on  their  language  arts  assignment.  Everything  was  ready 
now,  and  it  looked  like  tomorrow  would  be  a good  day.  The  only  thing  that 
worried  Lori  was  that  Joel,  the  class  trouble-maker  and  practical  joker, 
had  been  giving  her  funny  looks  after  class. 


Your  teacher  will  assign  you  one  of  the  tasks  below.  For  your  assigned 
task,  write  a composition  that  is  well-organized  and  contains  a variety  of 
words,  phrases,  and  sentences.  Space  is  provided  in  this  booklet  for  a 
first  draft  and  a final  copy. 


TASK  A 


If  you  were  elected  "teacher  for  a day",  what  kinds  of  activities  would  you 
plan  for  your  classmates?  Give  good  reasons  for  including  the  activities 
that  you  have  chosen. 


TASK  B 

Write  a story  that  tells  what  happens  on  the  day  that  Lori  is  "teacher  for 
a day".  Remember  that  a good  story  has  a beginning,  middle,  and  end,  and 
tells  who  the  story  is  about,  and  where  the  story  takes  place. 


The  tests  were  then  collected,  assigned  a random  identification 
number  and  scored  by  a team  of  grade  4/5  teachers  during  the  first 
week  of  July.  The  papers  were  first  scored  holistically  for  a 
general  impression  score. 

Holistic  scoring  is  a process  by  which  a written  composition  is 
assigned  a mark  in  terms  of  how  well  it  meets  a predetermined  set  of 
criteria.  In  order  to  complete  this  task  the  team  of  teachers 
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established  the  criteria  for  both  narrative  and  persuasive  passages 
based  on  a scale  of  0-5  with  0 being  the  lowest  score  awarded  and  5 
being  the  highest  score  given.  The  specific  criteria  for  this  is 
included  in  the  next  section  of  this  document.  Each  member  of  the 
team  read  each  paper  and  assigned  it  a mark  which  was  recorded  on  a 
separate  marking  sheet.  The  mark  was  not  put  on  the  paper.  Thus 
markers  did  not  know  the  identity  of  the  author  or  the  mark  awarded 
by  other  markers. 

These  papers  were  then  rescored  again  in  a holistic  manner  but  this 
time  in  each  of  five  writing  components  areas.  Criteria  were 
established  for  these  five  sub-components: 

Content 
Development 
Sentence  Structure 
Vocabulary 
Conventions 

The  criteria  for  each  of  these  components  was  based  on  the 
descriptors  established  for  the  June  84  Grade  6 provincial  language 
arts  exam.  They  can  be  found  in  the  next  section  of  this  package. 
The  same  marking  procedure  as  for  general  impression  was  followed. 
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II.  SCORING  CRITERIA  AND  EXAMPLES 

A.  The  Criteria 

GENERAL  IMPRESSION  SCORING  DESCRIPTORS  FOR 
NARRATIVE  AND  PERSUASIVE  WRITING  MODES 

5 Excellent 


- exceptional  clarity  of  communication 

- has  an  evident,  developed  style 

- creativity  and  specificity  of  detail  which  is  suited  to  the  purpose 
and  relevant  to  the  topic,  including  the  stating  of  most  reasons  in 
the  persuasive  composition. 

- vocabulary  is  specific,  descriptive,  vivid,  and  connotative 

- exceptional  thought  and  organization,  including  an  evident 
beginning,  middle,  and  ending 

- very  few  errors  of  convention  relative  to  the  length 

4 Very  Good 

- clarity  evident,  but  atmosphere  or  style  may  not  be  found 
consistently  throughout  the  paper 

- appropriate  amount  of  detail,  including  the  use  of  many  reasons  in 
the  persuasive  composition  some  precise  vocabulary 

- displays  good  evidence  of  thought,  and  a beginning,  middle,  ending 
sequence 

- some  mechanical  errors,  but  not  so  many  that  they  interfere  with 
readability  or  meaning 

(this  category  may  also  include  #5  excellent  compositions  that  have 
many  mechanical  errors) 

3 Average 

- communicates  satisfactorily,  length  is  adequate  to  complete  task 

- satisfactory  detail  suited  to  purpose,  including  an  attempt  made  at 
giving  details  in  a persuasive  paragraph 

- uses  vocabulary  appropriate  to  topic  and  purpose 

- mechanical  errors  interfere  somewhat  with  the  message  and  the 
readability. 

2 Weak 


- length  is  inadequate  to  complete  the  task 

- lack  of  sufficient  detail,  inclusion  of  some  irrelevant  details 

- creates  an  overall  impression  of  disorder,  and  lacks  a clear  ending 

- vague  vocabulary 

- mechanical  errors  greatly  interfere  with  meaning 
1 Poor 


- length  is  inadequate  to  complete  task 

- cannot  tell  what  the  purpose  or  task  is 

- very  few  details  and  several  of  them  are  irrelevant 

- mechanical  errors  interfere  with  meaning  to  the  extent  that  the 
composition  is  nearly  illegible 


0 - No  real  communication  at  all 
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5 Exceptional 

- communicative  power  is  enhanced  because  of  careful  spelling, 
grammar,  punctuation,  and  capitalization 

4 Proficient 


- communication  is  clear  because  of  essentially  correct  spelling, 
grammar,  punctuation,  and  capitalization 

3 Satisfactory 

- communication  is  adequate  because  of  generally  correct  spelling, 
grammar,  punctuation,  and  capitalization 

2 Limited 

- communicative  power  is  reduced  because  of  incorrect  spelling, 
grammar,  punctuation,  and  capitalization 

1 Poor 


- communicative  power  is  very  weak  because  of  errors  in  spelling, 
grammar,  punctuation,  and  capitalization 

0 - too  little  writing  exists  to  make  a judgement. 
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SENTENCE  STRUCTURE  - SCORING  DESCRIPTORS  FOR 
NARRATIVE  AND  PERSUASIVE  WRITING  MODES 

5 Exceptional 

- variety  of  sentence  type,  length,  and  structure  is  used  for  effects 
such  as  emphasis 

- coordination  has  been  controlled,  and  subordination  is  used 
appropriately 

- sentence  fragments,  if  present,  are  used  for  effect 
4 Proficient 


- variety  is  evident 

- coordination  is  seldom  overused 

- subordination  is  often  used  appropriately 

- there  are  few  inadvertent  fragments 

3 Satisfactory 

- some  variety  evident,  but  coordination  may  be  overused 

- subordination  is  successfully  attempted 

- fragments  are  in  evidence,  but  do  not  impede  meaning 

2 Limited 


- little  variety  and  some  awkward  structures 

- over dependence  on  coordination 

- subordination,  if  used,  is  inappropriate 

- fragments  are  frequent  and  impede  meaning 

1 Poor 

- sentences  are  immature  and  there  are  many  repetitious  patterns 
“ coordination  is  used  almost  exclusively 

- fragments  are  common  and  impede  meaning 

0 - too  little  writing  exists  to  make  a judgement. 
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5 Exceptional 

- occasional  specific  concrete  words  selected  to  create  vivid  images 
or  precise  details 

- word  meanings  are  accurate  and  effective 
4 Proficient 


- some  use  of  specific  or  concrete  words  adds  clarity  to  the  detail 
created 

- most  word  meanings  are  accurate  and  effective 
3 Satisfactory 

- some  words  have  been  selected  appropriately  but  general  or  abstract 
words  are  often  used  where  specific  or  concrete  words  would  have 
been  more  effective 

- some  word  meanings  may  be  inaccurate  or  ineffective 
2 Limited 


- general  words  are  usually  used  where  some  specific  words  would  have 
been  more  effective 

- many  word  meanings  may  be  inaccurate  or  ineffective 
1 Poor 


“ words  convey  only  vague  or  general  meanings 
0 - too  little  writing  exists  to  make  a judgement 
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5 Exceptional 

- events  are  plausible  and  consistent  with  purpose 

- specific  details  develop  character,  setting,  atmosphere,  or  events 
4 Proficient 


- events  are  plausible 

- appropriate  details  present  a description  of  characters,  setting,  or 
events 

3 Satisfactory 

- most  events  are  plausible 

- several  details  used  to  describe  characters,  setting,  or  events 
2 Limited 


- many  events  are  plausible 

“ a few  details  are  used  to  describe  characters,  setting,  or  events 
1 Poor 


- events  are  implausible 

- no  details  used  to  describe  characters,  setting,  or  events 
0 - too  little  writing  exists  to  make  a judgement. 
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5 Exceptional 

- choices  and  reasons  are  plausible 

- paper  represents  exceptional  thought 

4 Proficient 


- choices  are  plausible,  and  reasons  are  given  for  most  choices 

- paper  represents  a good  deal  of  thought 

3 Satisfactory 

- most  choices  are  plausible,  and  some  are  supported  with  reasons 

- paper  reflects  some  thought 

2 Limited 


- some  choices  are  plausible 

- very  few  or  no  reasons  given  for  choices 

- paper  represents  little  thought 

1 Poor 


- most  choices  are  implausible 

- no  reasons  given  to  support  choices 

- no  real  thought  evident  in  the  paper 


0 ~ too  little  writing  exists  to  make  a judgement. 
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5 Exceptional 

- displays  coherent  thought  and  organization 

- supported  to  some  degree  by  paragraphing  and/or  by  transit ional s 
(before,  after  this,  meanwhile) 

- contains  organized  sequence  of  description  and  events,  including 
excellence  of  beginning,  middle,  and  closure 

4 Proficient 

- displays  coherent  thought  and  organization 

- shows  distinct  beginning,  middle,  and  end 

3 Satisfactory 

- generally  coherent  and  organized 

“ both  beginning  and  closure  are  evident 

2 Limited 


- some  lack  of  coherence  and  organization 

- closure  may  not  be  evident 

1 Poor 


- no  evident  organization  at  all 

- rambling  and  hard  to  follow 


0 - too  little  writing  exists  to  make  a judgement. 
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5 Exceptional 

- displays  coherent  thought  and  organization,  with  obvious  evidence  of 
categorization  and/or  superordinat ion/subordination 

- supported  to  some  degree  by  paragraphing  and/or  by  transitionals 
(for  example,  because  of  this,  etc.) 

- includes  evidence  of  introduction  and  closure 

4 Proficient 

- displays  coherent  thought  and  organization  with  some  evidence  of 
categorization  and/or  superordination/ subordination 

3 Satisfactory 

- displays  little  coherent  thought  and  organization 

- categorization  barely  evident 

2 Limited 

- categorization  not  evident 

- poorly  organized 

1 Poor 


- no  evident  organization  at  all 

- rambling  and  hard  to  follow 

0 - too  little  writing  exists  to  make  a judgement. 
0 Insufficient 


- too  little  writing  exists  for  a judgement  to  be  made 
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B.  Applying  the  Criteria 

Included  here  are  twelve  grade  4/5  papers  on  which  to  practice 
the  practical  application  of  this  scoring  method.  Read  each 
paper  and  by  referring  back  to  the  descriptors  assess  a mark  from 
0-5  for  each  of  the  areas.  You  must  remember  to  check  the 
criteria  for  each  sub-component  before  reading  the  paper  to  mark 
for  that  component.  As  a means  of  comparison,  you  can  find  the 
scores  that  the  marking  team  awarded  each  paper  by  looking  in  the 
appendix  section  of  this  document. 

It  is  important  to  refer  always  to  the  descriptors  and  mark 
according  to  how  the  paper  meets  those  standards.  Try  not  to 
compare  papers  to  ones  read  previously. 

Also,  when  marking  for  sentence  structure  you  may  have  to 
mentally  put  in  the  correct  punctuation  - if  the  sentence 
structure  is  there  the  paper  will  be  penalized  in  the  conventions 
section  for  lack  of  punctuation,  but  shouldn't  be  penalized 
twice. 
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/IMX7X4J/J^  A /yt-y^jjAy  sS  ^tjucL'pA^  /.rr>rv  //  m ..^^  //-'So  , Jl  XtL. 

me 

toAx. 


■r^^'tAyoA.  />jCJ  y\^ j ^ 

^LX. //.'30  AxypyjLL  tflt.  Ayte*  ^xyoyti  "^Ajsyto.  ^ q^fi 

IfOcAdy  y^Li^dLcL  AXi^  AuxyJ. 

^iAiAX'  ^1/OgAk^.A  AaA>ul^J^  AJ2^^9aA:L  iAayrvi^  AAsl  JlKrijLY' 

y(XJ^  /!*50  Ay^jAf  /Iaa^clMcL'  JtAyvi^^  ^ A^  c/ 

/k%^  AA^o.  ^CATnuta^  .AyL^^^^-iU  AjLyO  yx  ^ 

jcto-O^  yULTTKjJteL  Auiyyn.JAAjB^l.  y^yuJ'A^^ 

‘0/*A,tL^  d ..^OO-  AA/X><A^^iiL . j^Lcryr^Sl^  - cX  AjJIXj  Ll_ 

— A/tSxAZt — Xj^JOrOiA^ "tpj^  .cAcUbt  jCmmSL. 

.AtXxJ^  ^ytATTyi  3 /UjOT^aA^  ^ 

<AAQU.  JLcL^  X<ntAJi.^  JL'^^  /X/hX^ki,  .AyCiAA^ 

AAjtAl^  /TKLyT^^/ <U.£K>4>d^  AHAjtl,  ^ eS.  jtAAO^J  U A4Jz1XXm^  >(jfc  .^yvu  Xhi^  ■ 

V ^ yu/tyjjiljA^  ArJy^l . 


^ I .•  j.ki 


.a_>i>  ’ , \ „ '• 


- Xrft  !r->;:w 

4m^--^ 

■ * ■ t *K 


fi>..Ji^^^pl_i^.  .-•s^vKs  :•5^i^^;>- j.J(^iJi»Si«ijS^. 

r.  A;  - 


c • 

. V n * ' 

--U»W,  -XjMtflWc 


itPWSfc-^  ^bL-J»X»;  .i-!%.  ?>t.-  ^:^j. 

\ 'S  ' ' ^ 


^ ' > ' ' ' ' '^E?l^^Bi 


I.D.  NUMBER 


(GOOD  COPY  OR  FINAL  DRAFT) 

Jl  AA/mjJLcL.  jjh' 

jtkju  A.nmyf.^  AXaa^  /IaaoIX^  ^aiaQ  Jjl^ 

A/V^  jtJlSL^  xJaalaI^.  ^Aj^^ZTTTL^  ^ <Aj-e/tM^ ^ JL 

ycLcTLAJ-lA^  .AJu^AUcL.  xLcn 

AJLorti^^^  JmxJA.  AXJT><\!IA^ 

AU.,t.x^JL  xxy-T^'LQ^  jIat3l<J^  jtor-  ^A^i^cxAA^  > 0^ 


L^^yy^vu. 


/i3o  ;t^;i75  ^t/LAiyc^J^cLi.  xl^  ^/tX^T^rcJy' . .jCU^^  ^ 

^JXMAyi.^Jlu  /tA^tXA  u u Aq  ^tAJr>tAAA’A 

JLA^  ^Ayy\^cL  ^CI^IjLx<*^  tcr*  ^,.:/U,.7„..LulUj; 

AJLrt>tA^^tcL  /ytAULnJ^.  A<rrr\iU  AaTo-xJ^.  XJaj^ ^ AjlA  u^y^  .CLilt^  ^Crt^ 


AJJStrU. 


. /O^Lf  ^J3CX 

.aJjuJ^ J^_.AdJ:LlXAU /IU‘^>.auA^ 

/%£y]U<imf . A^jyyt  jObL  jt/LfoA-^ci^  jflA±^  Ayvui^<iAjt 

MjL  :zm  AUt^  ^u^tchaAcL.  xiljiyiA.A:  JP  ^ aiutlazL.  ycLcr 

y>UrtAji^.iUAti^^  ^ 1 30  X AjyrsAA.  n t,A 

Muyy^  icr  1a/\^  yui€Al^  A>Lo-t^^.  .CAyuLjL 


^ CTtAif  44ai  t 


'^‘  3fiK* 


•V  V.’  -?,}  ^ 


, _ , -^V_ 

:wi>^'  .aik^<s^~-:,^abV.  \vi^  -4  ' 

'^<^-»^L-^..  4 *.4*\IN:, — «£Tu...i^Sis»^.%^.  .J6.'o«p  M 

i-  * k I i ^ 


-4.>ViX-'— V ■w/r.  ».5C.. * jJbtjBAr.4-  JbAj«£i 
jikSh:  >. 


I.D.  NUMBER 


(GOOD  COPY  OR  FINAL  DRAFT) 


/cA^AA/  j6ujuch£^L 


/O^  A-CU^.  cC<P-^  ,4M-Oui^  

^yPl/Cbt  u</Z)lA'  A^,  ><Jf\Q^ 

x^o^jAsi^L  7^  J^-LOU/^  J^^ie/nx^^  K£0v. 

y7j2<j2^L^,/rriaAAjo , M.AJ/^j  Jiuy?-uchx,  m^atky 


£cun^<ix^  /<xj-xJ^y 

'UflQyUL  JMaJix  x6f^  xf^'^^gjcMxxh 

AAxni/  A\<l.  .a/^cLx6.  M/z9-^iyiAeA . ^i2/z^y6bj 


CLmA^  Aj-A\.TLt  J\sL 


7=)  x^^yfXLre.  ^7T^y  .UT'^AuLy  £^-<9$Z&y 

v/  ^cjii  GtL 


^OJTi 


I.D.  NUMBER 


(GOOD  COPY  OR  FINAL  DRAFT) 


r ^xL> 


7.'30oi/n  J!J^£/10^  -od^  Jj~l£nu 

AjL^<Anft_y  XAjI.  ^^^t5<iA^y<9^p^ 

'TTiCLxJkxxi^  /x,gyn^ 


^omAriUj  ^o^ThCvtP}/j 

yTJulyrl^^  ylg.  <xJn?<d7 

la/CXAj  Q:00  01^  AjaLnJji<3' 

7t9>  x/?vc^x9<AjdJj^^  ^O^H/  ^A/itKj  yPuidy 

JlrcL^  .Q./y'iJ^  ytPie/zju 


.-£^y7rx/&/ 


^hoT/^<Ar 


PiG'-rn^^cuT^-^iiky.  A3tc)i^zJjLA^  TtA&yrriy  ^tsK>?x 

yCj><Jl£ur\^y  . A^/ZXAy  J^f’/'PTxJh  j^-^yUTdxi. 

y6KjL^y  MxiP^^tpu  yrxynA^  yTrO^ PA)^/,  *\Jj{j2/iny  /rrhUA^j 


I.D.  NUMBER 


(GOOD  COPY  OR  FINAL  DRAFT) 

/O/rOcL^  A^oJxL> 


UTfCZTly  'H  JOAJ' Ur  TTIgM^j 


JP.^yyyx^jr^ji^  ,<xai^  xi^rLd- 


^^<djUjc^^y/yr7y.  AA^^rxCy 

2/nxL.  jd/dioL 


.^79^  ycx.  /c/<x^ 


)) 


3 


(GOOD  COPY  OR  FINAL  DRAFT) 


j "jjlOrZ.  JQ^ 

XfA A^iauidL  xLt 

j6^au 


lot  IfiiX  ^ 


I.D.  NUMBER 


^1 


(GOOD  COPY  OR  FINAL  DRAFT) 


i A jKjg/y\^  Afvit  jUUTLL  On. 

AxmX/  Aj.jrrtnJiSU'L  jjkjCi^ 

JUJwdjcL  ^ 

iSha 


■feydi 


'&don^  h 

nJbau£  (kd^ 


hH-\/L  UiA/fdb 


Jbu^  aJ^jl  i:xnAA^i:  .(Z/r, 

Cj^  t(f  hh£^.  Slhly  /dbwx^?r\iic^  I 

i^rr\Suxt  daij'  >uAA/n-/  xxroaJlot 


'2uX  ^ AOTn-ML  AigAow  MmA^ 

Aixjk'  /X')r\riL  t/ni  ^lAyirt^  jyj } 

K.  jqKo^^  /z^  ju^l  ( 

. jHa  (\  ^ n OIlZ  /I  0 A \ Tiy  n 7Tiy~ 


jyf:>trujn^ 


3^  J?0^  ;tij\ 


Jkn.AxnX- 


d^ciAnfv,  4>-  Ky^^hJln  i^NL  cj/xAijOed' 

Jit  JlligMr  ! 


S 'Ci-'  ♦ j jJUlV-’'  ♦* 


r -x|j 

‘i^ 

U- _, 


t^i^JbJUiTv'.'..,  -h.y^  -iX 


a^/V'  I vv'*^'"*'^  'fl^i  ^t" ; 

r-:Aj 


I.D.  NUMBER 


51 


(GOOD  COPY  OR  FINAL  DRAFT) 


}\OurL  ^ imrJl 


%iUi^  tudi^  n/Lju  LJixA/TuAi^ 

RxyjceA^  'ja^  A<iKj&t£.  lusl^  tkoy  chrm. 


Axm^  QQgt^  jjQCTJMiiy  cxJUDliMfL  Tjt  aHo.  1L 


XW  >Qg&t 
MRy^j-,  ijkm!  X 


tLoAm.  rlPAJ^ 


LQji^  "ITUi^. 
tW  fmms^  kAv'^  ay\ik\ 


jOr^ 


<jjOit^^‘'TljCfaj' 


£nAk 
xai  .A&Ldd^ 


i^a6t 

th^^f\jG7Tr^ 


jckd/LLrly  taJkjS^  A/rcurh  hte<(M> 
/ynujcJl^^  rmxj^o.  t&  JW.  uk/Axcy,  MJahy 


Aj^/rCbt  J^rt- 


^ * . 


1 gannm  .i.i 


■r 


JAltl'.'  :'  •(•IfX'  ■"■t'3 


-ip 


hlk&^A'AM 

irv, -1  ;|M»  ^ 

..:,\  >4Si,^PHir 


:c-'  rn.'i  r^i  C-.  r „Jf|iiA 


ij|'''jliMiiC^  ..  _ 


:ft 


F' 


I ..  4.  x»njm,  ;x  -■.  ^^-.Cwi 


, 4 'tfe 


vK' 

T ■ ►--i 


1 ri 


*r&iiQ-*"- 

eiY, 


41 


4.  & r*  i 

a'  v4 

. «.  ..j- _*  — j Xi 


^ __  I6!i5v' 

'44>#Ni-4  ,r«^|ij£^  jiftw 

t '"ta’ 

> I' 


i sSiM  tt>L.^jaBas£i!!^'‘j 


U S'  $. 


I.D.  NUMBER 


5/ 


(GOOD  COPY  OR  FINAL  DRAFT) 


to'  fX¥ioi  <ikjmL- 

/^o.  Anhh. 


jusv^  cm^  yOJw^  ^kame^^ 


r 


AAm^^L^ 


jimk 


xywuJJb 


a.  %\QjNci'  rUijnnt\JLA  /oat 

^ ■ ft  - < -ph 

JL^,  S^\uJOh 


tdd'  iS^jjAmjcl^ 
/)»^  li/Tur  Qatt  XkxUi^ 


''M^nyr^-Cf^  Ur^.  _ 



i^xcA  %JL 


rildrCt^ 

x/r^ 

^ f^d/ru'A^.  V^_/LLLt  dL 


JJJQJ^ 


%rmAT.  :^r>^  A<yynrbc^J^Luvg  . 


yonruL  ci^mjA° ymjrxr> 


no  A iikjL  cLoju  jLkj^ynt 

•k  m 


JikpAjnA  ^|gX/ Xi£clU» 

"oJKii  


r 


.3^  .- ' 


'>  ®'>  .»i^^.  N 

. J» 


s.  , V' 


■■"i>  :vVja^>^^ 


,. ' , '^5^  JakkStk.-,^^^ 

\\  "J-s, 


^.JL  r w-^*"  ^ “ 





-^1 


A.-.  *' 


A 


V a^.t’-. 


■r 

s/ 


Sa  ’'.»  *'  (5 


I.D.  NUMBER 


en 


(GOOD  COPY  OR  FINAL  DRAFT) 


ifii  &i£k  ■ & 

Jao/ae-. 


~ncLz/>g^  CL  >tv9p<^- 

.^LuJcLii.  . ^fu^4j7j)j&tL^  J^atL  Jyu/€^/ZciOid^.^^ 
aou^.JmaSiL^t^ihsi'  {n^auuij^po^  ja^iiteu 


K^yi^jy-^  .4^019^^  .g<ifcA 

j^iihA/iOX>.  intSu/Uf^  Q^cJk  (UicL'jU^  -UKrc^r 


jjy£.  Mru^ 


•fjjL  Ag^kMnjCtd^ 


> I <i  gLiVe  tl  i^^JLJ ——55 

<K.  4K»ryi 


__  TO, 


■m  woco  w.t.' , 
' \i- 


;?v  'v^; 


?;\4i'-4>sr^(.-.o., . 

iw  ^T- 


i r 


aurtr.  *:JiJSt. 

::hi4.u'S 


V*' 


-'#k>  ^ 


m 


t <riiii4ii.il  ^ .!! 


T '■ 


m 


iIM^-'£  f!  - 


I.D.  NUMBER 


61 


(GOOD  COPY  OR  FINAL  DRAFT) 


a^iHJ^  ^ ^ 

'4ia/i  I a\\£jt  "jlAlUC/^  ^4^ 

ydJ\&y  0(3UUC'  'lUJri 
a^t^^^a4V>fK 

4^  ‘ 


iOin^rJJL 

s'uxn^^ 


Qj  JUKfi^ 

gUiA  & -MMLj  AitZLL.  QMsfL. 


n/L  ^MiA  'Cu  -tcm^AiceUy 

<)in^^4!AlJLrtrriA^  3^1 

I C5qlc  •<  wer€.ir\  fW)M\Adlig^,  ^rs\-Jed  w^  ^3tA4k€A 

^ .lL£.kfKeBeHgy  ^g>naft^lfe.  \Wr>  fV\nc\  |-hen-\-Key 

'•  -6a^  ^ cScAh^ui^^  gjfJi  <-Jka^. 




Aar » »,  j\ajs^-.  ^ 

rU,- 


A-  .-^ 


Jb>ci  t*^^Ufki 


1 


^ f 


I.D.  NUMBER 


(GOOD  COPY  OR  FINAL  DRAFT) 
Mcijm/. 

AM(t  CO  i\o A Mf,  w-humi 


dlaikkl 


jO-Ko.^ 


ca/ntwa 


Ayt^a/dl^yiCfl' 
V. 


^ , \crJ:ki%€j:k%crtyp^  ivryl"^ 

tMUntArjti^  dlmi  -uJud  

(jh  MJl  JiaJ  cc:(iJi  Jj^  WJ^ikjUt/cctk  ^UlJ/etti/^  ^j>±J/urA  Jt^  Jjg^l 

/<f  ^ r\  '\C -e/Z-h 


0\<Q/rJ-dMnAwhtf-e.  -LoJllfl <-lh.  6 

/ JJlJ/^'  oM  ^ 4^^  j^/UiOt  etjU.  J^,p 

I lajJ  ^ J»tL  JuM  J 


'hjw 


JcnA'^ytTU/F  Jbtt&A.  iQo<: 

Yin  n/Jrtr^.<^£>»f2€/yi-hcLTiJ''pf^ 

ncrto^J^y  ^ pirz^'‘IiL  A^/7  S,'I\ 


a/rkC  iMi.  <^u/iyzcc^^ 


,AU.  -4J//2/yiMjUa^  a/nJ .eM£y?^JmTl^ 

Yhc^  -fe>  M/6^YryfL>  jb>/y9rj^ 


vr' 


■ • ^ vLia  3&^ ASli. 

i |T^  im ._  t- 

'a'  JKfc-1- ■i'K' ti^ppMkait'Vi- 


^-■i‘lp?t:'AH\i!^' 

Jtr^  , . , 

<&  
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III.  PRACTICAL  CLASSROOM  APPLICATIORS 

The  holistic  approach  to  marking  identified  components  of  student 
writing  has  several  practical  classroom  applications. 

It  can  assist  the  teacher  in  diagnosing  strengths  and  weaknesses  both 
in  student  performance  and  program  delivery.  This  scoring  method 
provides  the  teacher  with  very  useful  and  appropriate  feedback  for 
reporting  student  progress  and  in  planning  individual  program 
strategies.  Having  a standard  set  of  criteria  leads  to  a more 
objective  and  consistent  evaluation  of  student  writing. 

Teacher  marking  time  can  be  more  effectively  utilized  by  providing  a 
greater  focus  for  the  evaluation  of  student  writing.  It  is  not 
necessary  to  mark  every  writing  assignment  for  all  components.  If 
you  have,  for  example,  taught  a lesson  on  the  use  of  specific  versus 
general  words,  you  could  mark  the  written  assignment  using  only  the 
vocabulary  criteria. 

Another  application  of  the  criterion  is  for  students  use  in 
evaluating  their  own  papers.  It  would  be  possible  to  put  the 
criteria  in  a more  simplified  form  so  that  students  could  gain  some 
appreciation  for  the  elements  of  good  writing.  They  could  grade 
their  own  performance  and  see  how  they  could  improve  their  written 
composition  based  on  the  marking  criteria.  Although  students  would 
probably  experience  some  problem  initially,  this  approach  could  be 
employed  to  develop  skills  in  proofreading  and  editing  both  a 
student's  own  work  or  the  work  of  others. 


».  .|,:jil»ji5P  mu-^x.^ut\,  !6T*jfctr.  i||d ' Ji«U 't  t ri^ 

-Ua  4^'  -tiiAAi  XiiU  ’*•.'•*•  «^«.>^  -Ji 

-idt  ; .^vni*..irw*l%i  ■ ;*■•  ^ -- 

'S*|f»1  ii»4*^'1c«»l  '•'ifiVV  4 ' ^ “ H V*-  ■ -| 


ih#  !»»■•.  a ' •> 


Htti  2 } 

tvcii  .p.<5i4<fca4's  t<* 

' >,>.  • i fljyj''  « 194  't%iS^hm‘t 

^ Vq  .'=?§!  -ff:t  tr,ii  #'rfsk*»4r 

I i f%  fli^Vf,.  4 f 

.r*'-^  'g-':  -f  '3®^i^wikt  ,. '1' -^v"!  .'‘‘’Wt 

t\  i i ‘ ■ I*  ««■  ‘ n i :,fi  ' ,:^<  5*  . ',  It  i'«f'f*-t‘**i 

,,  :.^  ■ •'  .n4.fe.:  ■ f *.  ■ ■ 

„a,ilifc*'  .,oj  K i ,ri9‘i  lAil#'  ■■i  ^ 

^ ■ 'MHI  • ' **®>' Af  AOjfi.  « .^.i^ypff'f  A ^vi' 

_,4  trtiift  V^t4il4lAi 

fe>  ■ 4£i  sTtvv  »iill\^  ■*  Jcal)w3* 
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IV.  RESULTS  SUMMARY 


1.  (a)  Overall  District 

Results  - Grade  Four  Written  Composition 

Mean 

Std.  Dev. 

Confidence 

Int 

General  Impression 

2.8 

.8 

2.6 

to 

3.2 

Content 

3.1 

.9 

3.0 

to 

3.3 

Development 

3.1 

.9 

3.0 

to 

3.3 

Sentence  Structure 

2.9 

1.0 

2.8 

to 

3.0 

Vocabulary 

3.0 

.7 

2.9 

to 

3.2 

Conventions 

2.9 

.9 

2.8 

to 

3.0 

Average  of  5 Components 

3.0 

.8 

2.9 

to 

3.1 

1.  (b)  Overall  District 

Results  - Grade  Five  Written  Composition 

Mean 

Std.  Dev. 

Confidence 

Int 

General  Impression 

3.1 

.9 

3.0 

to 

3.2 

Content 

3.4 

.9 

3.3 

to 

3.5 

Development 

3.6 

.9 

3.5 

to 

3.7 

Sentence  Structure 

3.3 

.8 

3.2 

to 

3.4 

Vocabulary 

3.4 

.7 

3.3 

to 

3.5 

Conventions 

3.3 

.8 

3.2 

to 

3.4 

Average  of  5 Components 

3.4 

.7 

3.3 

to 

3.5 

NOTE:  By  comparing  class  results  to  the  above  District  results 
teachers  can  determine  possible  strengths  and  weaknesses  in  both 
student  performance  and  teaching  strategies. 


2.  Correlation  Among  Written  Composition  Variables 


a)  Grade  4 

Impr . 

Impression  1.00 

Content 

Development 

Sentence 

Vocabulary 

Conventions 

Average  of  Sub-Comp 


Cont . 

Devi. 

Sent 

.77 

.76 

.70 

1.00 

.66 

.55 

1.00 

.79 

1.00 

Vocab. 

Conv. 

Averg 

.74 

.70 

.85 

.76 

.53 

.80 

.69 

.76 

.90 

.71 

.83 

.90 

1.00 

.67 

.87 

1.00 

.88 

1.00 

■.i.Ata  - «ir j«ti.  n«TH>i?Q  (,i)  a 


T , It  rh  ' « 


tI  UiiMrf^ 


■ .'iStf 

. : V 

fto4aa.w||||jP 


t,r 


#ifl!f*rCM;iaiOD  ^ 1*1 


m b.-otf«  : oj  v iU'S'  4i^»;  .srm^ 

' , ' T^-if  «i  »<i*SA4S.5y  b^t  1 'i  <;  --a  3^'*«f5«'^.J 

‘ »L 


ftoitaovi/*! 
a |Dt.nj3 

i{jy.4  ..  '.>7 


.wl 
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b)  Grade  5 


Impr . 

Cont . 

Devi. 

Sent. 

Vocab. 

Conv. 

Averg 

Impression  1.00 

.79 

.72 

.66 

.74 

.87 

.84 

Content 

1.00 

.66 

.60 

.83 

.58 

.86 

Development 

1.00 

.72 

.58 

.73 

.87 

Sentence 

1.00 

.58 

.79 

.86 

Vocabulary 

1.00 

.58 

.82 

Conventions 

1.00 

.86 

Average  of  Sub-Comp 

1.00 

A correlation  coefficient  is  an  index  of  the  linear  relationship 
between  two  variables.  A perfect  correlation  relationship  is  1 (as 
one  variable  goes  up  the  other  goes  up  as  well)  but  a correlation 
greater  than  .5  is  considered  significant. 


3.  (a) 

Percentiles  for 

Written  Composition  Variables  - Grade 

Four 

Score 

Impr. 

Cont. 

Devi. 

Sent. 

Vocab.  Conv. 

Averg 

.7 

1 

1 

1 1 

1.0 

1 

1 

1 

2 

1 2 

1 

1.3 

3 

2 

2 

5 

2 5 

2 

1.7 

7 

4 

4 

9 

4 10 

4 

2.0 

19 

13 

9 

18 

9 19 

8 

2.3 

34 

27 

17 

27 

17  29 

18 

2.7 

49 

36 

32 

39 

29  40 

35 

3.0 

65 

50 

48 

55 

53  53 

54 

3.3 

77 

64 

61 

68 

74  69 

68 

3.7 

84 

73 

71 

78 

84  80 

80 

4.0 

91 

80 

80 

85 

91  87 

89 

4.3 

95 

87 

89 

91 

95  93 

93 

4.7 

98 

95 

94 

95 

98  97 

97 

5.0 

99 

99 

99 

99 

99  99 

99 

3.  (b) 

Percentiles  for 

Written 

Composit 

ion  Variables  - Grade 

Five 

Score 

Impr. 

Cont . 

Devi. 

Sent . 

Vocab.  Conv. 

Averg 

1.3 

2 

1 

1 

1 

1 

1.7 

5 

3 

3 

3 

3 

1 

2.0 

12 

8 

5 

5 

2 7 

3 

2.3 

21 

16 

9 

11 

6 13 

7 

2.7 

33 

23 

17 

21 

14  24 

17 

3.0 

50 

35 

27 

34 

32  38 

32 

3.3 

64 

49 

37 

50 

52  55 

48 

3.7 

74 

61 

49 

67 

68  68 

65 

4.0 

83 

70 

64 

80 

80  78 

79 

4.3 

88 

79 

78 

88 

90  88 

88 

4.7 

94 

89 

89 

93 

95  95 

95 

5.0 

99 

99 

99 

99 

99  99 

99 
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4.  Reliability  Study  - Written  Composition  Marking 


Grade 

Scale 

All  Agrees 

All  Within  1 

Disagree 

Three 

General  Imp . 

32% 

90% 

10% 

Content 

30% 

88% 

12% 

Deyelopment 

21% 

80% 

20% 

Sentence 

23% 

83% 

17% 

Vocabulary 

32% 

91% 

9% 

Conyentions 

34% 

96% 

4% 

Four 

General  Imp . 

32% 

87% 

13% 

Content 

34% 

89% 

11% 

and 

Development 

24% 

78% 

22% 

Sentence 

25% 

80% 

20% 

Fiye 

Vocabulary 

39% 

90% 

10% 

Conventions 

24% 

81% 

19% 

Dr.  Tom  Maguire  of  the  Uniyersity  of  Alberta  carried  out  the  aboye 
inter-rater  reliability  study.  Essentially,  this  is  a statistical 
measure  of  the  amount  of  agreement  or  disagreement  among  the  raters 
who  scored  the  papers.  This  type  of  study  sheds  light  on  the 
question  of  whether,  in  this  type  of  scoring,  there  is  adequate 
agreement  among  raters  that  the  process  can  be  considered  reliable. 
Dr.  Maguire's  conclusion  was  that  in  terms  of  reliability,  the  judges 
or  raters  had  done  an  excellent  job.  He  suggested  that  it  would  be 
safe  to  use  two  raters,  and  in  the  eyent  of  disagreement,  a third 
head  scorer  could  cast  a deciding  yote. 


5.  Analysis  of  Variance  Grade  4/5  Written  Composition 
(Scores  are  listed  out  of  15  possible) 


Variable 

Source 

df 

Mean  Square 

E 

ilK 

Gen.  Imp 

Grade  (A) 

1 

132.04 

19.97 

yes 

Gr.4:  8.3 

Topic  (B) 

1 

18.71 

2.83 

Gr.5:  9.2 

Task  (C) 

1 

50.48 

7.64 

yes 

Expository:  8.4 

AB 

1 

11.44 

1.73 

Narrative  : 9.0 

AC 

1 

2.01 

.30 

BC 

1 

44.94 

6.80 

yes 

(see  A below) 

ABC 

1 

.54 

.08 

Within 

547 

6.61 
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Content  Grade  (A) 

1 

131.54 

16.83 

yes 

Gr.4:  9.2 

Topic  (B) 

1 

2.31 

.30 

Gr.5:  10.2 

Task  (C) 

1 

6.02 

.77 

AB 

1 

2.24 

.29 

AC 

1 

.97 

.12 

BC 

1 

147.40 

18.86 

yes 

(see  B below) 

ABC 

1 

1.89 

.24 

Within 

547 

7.81 

Develop.  Grade  (A) 

1 

239.44 

33.87 

yes 

Gr.4:  9.4 

Topic  (B) 

1 

79.06 

11.19 

yes 

Gr.5:  10.8 

Task  (C) 

1 

.09 

.01 

Teacher:  10.5 

AB 

1 

11.58 

1.64 

Camping:  9.8 

AC 

1 

19.03 

2.69 

BC 

1 

13.18 

1.86 

ABC 

1 

10.31 

1.46 

Within 

547 

7.07 

Sentence  Grade  (A) 

1 

191.69 

29.02 

yes 

Gr.4:  8.8 

Topic  (B) 

1 

213.08 

32.26 

yes 

Gr.5:  10.0 

Task  (C) 

1 

274.96 

41.63 

yes 

Teacher:  10.1 

AB 

1 

16.15 

2.45 

Camping:  8.8 

AC 

1 

4.28 

.65 

Expository:  8.6 

BC 

1 

13.42 

2.03 

Narrative  :10.0 

ABC 

1 

8.92 

1.35 

Within 

547 

6.61 

Vocab.  Grade  (A) 

1 

197.72 

43.82 

yes 

Gr.4:  8.9 

Topic  (B) 

1 

27.76 

6.38 

yes 

Gr.5:  10.1 

Task  (C) 

1 

35.59 

8.18 

yes 

Teacher:  9.8 

AB 

1 

7.32 

1.69 

Camping:  9.3 

AC 

1 

.36 

.08 

BC 

1 

58.77 

13.50 

yes 

(see  C below) 

ABC 

1 

.77 

.16 

Expository:  9.2 

Within 

547 

4.35 

Narrative  : 9.7 

Conven.  Grade  (A) 

1 

173.65 

25.04 

yes 

Gr.4:  8.7 

Topic  (B) 

1 

99.92 

14.41 

yes 

Gr.5:  9.8 

Task  (C) 

1 

17.48 

2.52 

Teacher:  9.7 

AB 

1 

24.52 

3.54 

Camping:  8.8 

AC 

1 

9.34 

1.35 

BC 

1 

9.29 

1.34 

ABC 

1 

.88 

.13 

Within 

547 

6.93 

23 


Aver.  Grade  (A) 

1 

183.66 

37.60 

yes 

Gr.4:  9.0 

of  5 Topic  (B) 

1 

55.56 

11.37 

yes 

Gr.5:  10.2 

Task  (C) 

1 

347.54 

7.11 

yes 

Teacher:  9.9 

AB 

1 

10.41 

2.13 

Camping:  9.3 

AC 

1 

2.58 

.53 

BC 

1 

35.40 

7.25 

yes 

(see  D below) 

ABC 

1 

.44 

.09 

Expository:  9.3 

Within 

547 

4.89 

Narrative  : 9.8 

In  all  cases,  the  averages 

for  grade  5 were 

significantly  higher  than 

grade  4.  In  those 

cases 

where 

"Topic" 

wa  s 

significant,  the 

’’Teaching"  mean  was  higher  than  the  "Camping"  mean.  In  those  cases 
where  "Task"  was  significant,  the  "Narrative"  mean  was  higher  than 
the  Expository  mean. 

The  BC  interaction  was  significant  in  the  cases  of:  General 
Impression,  COntent,  Vocabulary,  and  Average  of  5 Components. 
Generally,  this  resulted  from  an  unexpectedly  high  value  for  the 
narrative  papers  written  on  the  topic  of  teaching. 


A 

Impression 

B 

Content 

C 

Vocabulary 

D 

5 Sum. 

Exp. 

Nar. 

Exp. 

Nar. 

Exp.  Nar. 

Exp. 

Nar. 

Teach. 

8.2 

cS) 

8.7 

9.0  (loT^ 

9.3 

(S) 

Camp. 

8.5 

8.6 

10.0 

9.4 

9.3  9.3 

9.2 

9.3 
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V.  APPENDIX  A - ANSWER  GUIDE 

Following  are  the  marks  that  the  marking  team  gave  each  paper. 

MARKING  SHEET 


Paper 

General 

Sentence 

# 

Impression 

Conventions 

Structure 

Vocabulary 

Content 

Develop 

327 

4 

5 

4 

4 

4 

5 

528 

3 

3 

3 

3 

2 

4 

433 

1 

1 

2 

3 

2 

2 

2 

5 

5 

5 

5 

5 

5 

541 

2 

4 

4 

3 

2 

4 

523 

1 

0 

1 

1 

1 

2 

229 

5 

4 

4 

4 

4 

5 

368 

3 

3 

3 

4 

2 

3 

207 

2 

1 

1 

2 

1 

3 

51 

4 

4 

5 

5 

5 

5 

57 

3 

2 

3 

3 

3 

3 

266 

2 

2 

3 

3 

2 

2 
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V.  APPENDIX  B 

GENERAL  IMPRESSION  SCORING  DESCRIPTORS  FOR  DESCRIPTIVE  WRITING  MODE 
5 Excellent 


- exceptionally  developed  detail 

- precise  vocabulary  - vocabulary  displays  a variety  of 

new  and  interesting  words 
- comparisons  create  vivid  impressions 

- displays  exceptional  thought  and  organization 

- shows  some  evidence  of  style 

- a dominant  impression  may  be  evident 

- few  mechanical  errors  - punctuation 

- sentence  structure 

- capitalization 

- spelling 

4 Very  Good 

- well  developed  detail 

- some  precise  vocabulary 

- displays  good  evidence  of  thought  and  organization 

- some  mechanical  errors  - but  these  don't  interfere  with  readability 
or  meaning 

- also  includes  Number  5 papers  with  many  mechanical  errors. 

3 Average 

- displays  some  thought  and  organization 

- sufficient  detail 

- length  is  adequate  to  complete  the  task 

- uses  vocabulary  appropriate  to  grade  level 

- mechanical  errors  interfere  somewhat  with  the  message  and  the 
readability. 

2 Poor 

- length  is  inadequate  to  complete  the  task 

- lack  of  detail 

“ vague  vocabulary  - dull  uninteresting  words 

- lack  of  thought  and  organization 

- overall  impression  of  disorder  due  to  jumbled  arrangement  of  ideas 

- irrelevant  details 

- mechanical  errors  greatly  interfere  with  message 
1 Little  or  No  Communication 


- mechanical  errors  interfere  with  meaning  to  the  extent  that  the 
composition  is  nearly  illegible 

- completely  off  topic 

0 Insufficient 


- too  little  writing  exists  for  judgement  to  be  made 
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CONTENT  SCORING  DESCRIPTORS 
FOR  DESCRIPTIVE  WRITING  MODE 


5 Exceptional 

- specific  details  used  to  describe  setting  and  activities 

- creates  an  atmosphere  through  the  use  of  the  senses 

- creates  a vivid  overall  impression  and  gives  clear  physical 
descriptions 

- good  use  of  imagery 

- captures  a dominant  impression  or  sense  of  style 
4 Proficient 


- some  specific  details  to  describe  setting 

- some  general  sense  of  atmosphere  is  created 

- appeals  to  most  of  the  senses 

- use  of  imagery  is  evident 

3 Satisfactory 

- evidence  of  specific  appropriate  details 

- some  attempt  to  create  an  atmosphere  or  overall  impression 

- attempts  to  use  imagery 

2 Limited 


- few  appropriate  details 

- very  little  attempt  to  create  atmosphere 

- limited  appeal  to  senses 

- very  little  use  of  imagery 

1 Poor 


- no  appropriate  details 

- setting  is  not  developed 

- no  sense  of  atmosphere 

- no  imagery 

0 Insufficient 


- too  little  writing  exists  for  judgement  to  be  made 
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DEVELOPMENT  SCORING  DESCRIPTORS 
FOR  DESCRIPTIVE  WRITING  MODE 


5 Exceptional 

- displays  coherent  thought  and  organization 

- there  is  evidence  of  paragraphing 

- organized  sequence  of  descriptions  and  events 

- shows  excellent  sense  of  beginning  and  closure 

4 Proficient 


- displays  good  evidence  of  thought  and  organization 

- good  sense  of  beginning  and  closure 

- may  have  some  slight  confusion  in  flow  of  ideas 

3 Satisfactory 

- descriptions  are  in  generally  coherent  sequence 

- some  sense  of  closure  is  evident 

- some  disorganization  of  ideas 

2 Limited 


- limited  sense  of  sequencing  the  descriptions 

- absence  of  sense  of  closure 

- weak  sense  of  organization 

1 Poor 


- no  sequencing 

- no  closure 

- no  evidence  of  organization 
0 Insufficient 


- too  little  writing  exists  for  judgement  to  be  made 
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SENTENCE  STRUCTURES  SCORING  DESCRIPTORS 
FOR  DESCRIPTIVE  WRITING  MODE 


5 Exceptional 

- good  variety  of  sentence  structures,  type,  length  is  used 

- controlled  used  of  co-ordination 

- sentence  fragments  if  evident  are  used  for  effect 
4 Proficient 

- some  variety  in  sentence  structure,  type  and  length 

- little  over-use  of  co-ordination 

- few  sentence  fragments 

3 Satisfactory 

- little  variety  in  sentence  structure,  type  and  length 

- some  over-use  of  co-ordination 

- some  sentence  fragments  evident 

2 Limited 


- most  sentences  are  simple  sentences 

- little  variety  in  length  and  structure 

- definite  use  of  co-ordination 

- may  have  many  sentence  fragments 

1 Poor 


- sentences  are  immature  and  repetitious 

- almost  exclusive  use  of  co-ordination 

- sentence  fragments  impede  meaning 

0 Insufficient 


- too  little  writing  exists  for  a judgement  to  be  made 
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VOCABULARY  SCORING  DESCRIPTORS 
FOR  DESCRIPTIVE  WRITING  MODE 
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5 Exceptional 

- specific,  concrete,  interesting  words  have  been  selected  to  create 
vivid  images  and  precise  details 

- denotative  meanings  are  accurate  and  effective 

4 Proficient 


- frequent  use  of  specific  concrete  words  adds  clarity  to  the  detail 
created 

- denotative  meanings  are  most  frequently  accurate  and  effective 
3 Satisfactory 

- some  use  of  specific,  concrete  words 

- some  use  of  general  words 

“ denotations  are  mostly  correct 

2 Limited 


- few  specific  concrete  words 

- most  words  are  general 

“ some  inaccuracy  of  meaning 

1 Poor 


- only  vague,  general  words  are  used 

- restricted  choice  of  words 

- inaccuracy  of  meaning 

0 Insufficient 


- too  little  writing  exists  for  judgement  to  be  made 
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CONVENTIONS  SCORING  DESCRIPTORS 
FOR  DESCRIPTIVE  WRITING  MODE 
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5 Exceptional 

- the  communicative  power  of  the  composition  is  enhanced  because  of 
careful  form,  spelling,  usage,  punctuation  and  capitalization  and 
neatness  of  writing. 

4 Proficient 


- communication  is  clear  because  of  essentially  correct  form, 
spelling,  usage,  punctuation  and  capitalization 

- few  errors  in  proportion  to  length 

3 Satisfactory 

- some  errors  in  form,  spelling,  punctuation,  usage  and  capitalization 
but  communication  is  adequate 

2 Limited 


- frequent  errors  in  spelling,  punctuation,  usage  and  capitalization 
reduce  communication 

- work  is  not  neatly  done 

1 Poor 


- very  weak  in  communication  due  to  incorrect  spelling,  no  punctuation 
and  capitalization  and  poor  grammar 

- poor  printing/writing  make  it  very  hard  to  read 

0 Insufficient 


- too  little  writing  exists  for  a judgement  to  be  made 


m 
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V.  APPENDIX  C - STUDENT  BLOOPERS 

- In  health,  the  bodies  were  coming  along  real  well. 

- Beans  we  are  going  to  bring  for  fast  travel. 

- Susan  thought  for  awhile,  but  she  couldn't  because  the  photocopier 
was  broken. 

- And  this  one  word  I'm  about  to  write  will  scare  the  hell  out  the 
bugs  around  the  camp  - RAID! 

- She  told  her  class  to  get  ready  for  P.G. 

- Walking  through  the  flowers  at  "Bushard"  Gardens. 

- He  asked  Lori  how  the  kids  were 
"Like  angels"  she  replied  ... 

'Veil,  maybe  Hell's  Angels" 

- If  I give  the  kids  recess  they  will  respect  me  more. 

- At  12:30  we  get  noon. 

- They  spread  the  tent  out  and  put  the  pigs  in  the  ground. 

- Then  it  was  summer  holidays  and  Lori  moved  to  Singapore  and  got 
eaten  by  a snake. 

- Lori  Picklehoper 
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GRANDE  PRAIRIE  SCHOOL  DISTRICT  #2357 


LANGUAGE  ARTS  PRODUCT  EVALUATION 
WRITTEN  COMPOSITION  ASSESSMENT 
GRADE  FOUR/ FIVE 

June  1984 


TEACHER'S  MANUAL 


I 
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ADMINISTRATION  DIRECTIONS 


I.  Background 

This  test  of  written  composition  is  part  of  the  Grande  Prairie  School 
District  Language  Arts  Product  Assessment  Research  Project.  One  of 
the  research  questions  being  investigated  is  whether  students  write 
as  well  in  the  expository  persuasive  mode  as  they  do  in  the  narrative 
mode.  Consequently,  students  in  your  class  have  been  randomly 
assigned  to  do  either  Writing  Task  A (expository/persuasive)  or 
Writing  Task  B (narrative).  Besides  answering  the  above  research 
question,  other  side  benefits  of  this  project  include  the  following: 

A.  You  will  get  some  feedback  regarding  how  well  students  in  your 
class  performed  in  the  various  skills  that  make  up  written 
composition,  compared  to  the  performance  of  a larger  sample  of 
students.  This  information  may  be  valuable  to  you  in  making 
future  decisions  regarding  your  instructional  emphasis. 

B.  Those  teachers  who  participate  in  the  scoring  teams  will  gain 
experience  in  holistic  methods  of  scoring.  In  addition,  they 
will  produce  a holistic  scoring  handbook  which  might  prove  useful 
to  you. 

This  test  is  meant  to  be  administered  over  a two  day  period. 
This  is  to  provide  as  realistic  and  desirable  writing  situation 
as  possible.  Students  do  their  best  writing  when  they  have  been 
provided  some  time  to  think  about  their  ideas,  and  to  discuss 
them  with  their  peers. 

II . Day  One  Instructions 

In  a double  period  block  (approximately  70  to  90  minutes)  hand  out 
the  test  booklets  and  read  through  the  two  writing  topics  with  the 
students.  Explain  that  they  may  choose  either  topic,  but  regardless 
of  the  topic,  they  will  be  assigned  by  you  to  Writing  Task  A or  Task 
B and  will  have  no  choice  in  that  matter.  Give  them  about  5 minutes 
to  reread  the  topics,  at  the  end  of  which  they  will  be  asked  to 
select  a topic.  Then  divide  the  class  into  groups  of  approximately  3 
to  6 students  who  have  chosen  the  same  topic  and  have  been  assigned 
to  the  same  Writing  Task.  Tell  the  students  that  they  will  be  given 
15  minutes  to  discuss  and  share  ideas  about  their  Topic-Task.  They 
are  not  to  do  any  writing  at  this  time.  At  the  end  of  the  15 
minutes,  reorganize  the  class  so  that  students  work  individually  for 
the  remainder  of  the  period.  (Approximately  40  minutes).  Tell  them 
that  they  can  begin  writing  their  compositions  now,  and  will  be  given 
time  to  complete  them  and/or  write  a second  draft  the  following  day. 

At  the  end  of  the  period,  collect  their  work  to  that  point.  They  are 
not  to  be  allowed  to  take  their  work  home  with  them. 
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III.  Day  Two  Instructions 

On  Day  Two,  students  should  be  provided  two  consecutive  class  periods 

(from  70  to  80  minutes)  in  which  to  either  complete  their  first 

drafts,  edit,  and  revise,  or  write  a second  draft.  Provide  an 

alternative  quiet  activity  for  those  who  finish  early. 

The  following  guidelines  should  be  shared  with  the  students: 

1.  There  is  no  required  length,  but  marking  consideration  will  be 
given  to  the  extensiveness  or  completeness  of  ideas  expressed. 

The  composition  can  be  one  or  more  paragraphs,  depending  on  what 
they  feel  is  necessary  to  express  their  ideas  in  an  organized 
way. 

2.  Compositions  should  be  handwritten,  not  printed. 

3.  Pens  should  be  used  - not  pencils. 

4.  Students  cannot  use  dictionaries  or  other  aids,  and  the  teacher 
(or  friends)  is  not  allowed  to  supply  words,  spellings,  or  other 
assistance . 

IV.  Shipping  Instructions 

1.  Make  sure  that  students  have  filled  in  the  required  information 
on  the  front  page  of  the  test  booklet,  and  that  the  booklets  are 
stapled  together  securely  with  the  pages  in  order.  Students 
should  not  write  their  names  anywhere  on  their  compositions  - 
only  on  the  front  page  of  the  test  booklet. 

2.  Bundle  the  test  booklets  up  by  class  and  forward  them  to  Keith 
Wagner  before  June  30. 

Thank  you  for  your  cooperation. 

V .  Additional  Information 


My  memo  of  February  6 and  information  regarding  scoring  techniques 
are  appended. 


..V-  - 

|||^'<  jF^!?!fHtiPt>!j  iX'tfJ  ISM»Mv«*t.T  »tf'-,Jik{vu(fa 

V.-^  ’-IJ  :>5^'  . V|gg»  ?ll1|  to  ' |^ft€  , J il^ci  4#  *4^:i-i* 

„,„  vl.r.*  lUJi’#  9«-  #;  tK?i  <'■?'’  3/;  ■•.«i:-j' . 


J : 


atij  t:>iW  i.!ll^«i‘  7<1  K >''-'?  *Ktei, r'<«i  S«ft 
ittl  f*3s<5ijB ■•<'-  '^•‘•it*®i  l.‘•-TMIrfM  •«;.  9t  i!t,- :r,  / 

h§4%i^~W  t;g  j r,j. 


I ''^  ,, 

ffl^tUfMK't  , *r1'4.''T)HsjtSS  Mviwts"-  ‘cUO  <!  ■■«(:'-'  O.jBl*' 

♦«•  na&j  -n  as-i  t'-ii:  \n 


’"Ht 
• ^.:  - 


«•  r>G(W4  t;«<v<^.l 


- «i  i 'Wi-^  V ‘ fcT.Jo4l>  •.r>" 


1 


V>-^w»' ' ufc  < ign*.T 


xt  p ^ Ji 


.<MiM>»:'  •(»?  tfiSwilirBlil:  *!<•* 

9*^-3  Itfi?  ? il  « siif*'i.‘  -^  • 


;>  Xf?  !Sf<;  0*?|;1--'T  X i .i)«  Vi'BM,  H?  »a4:f»W  3 


00 

^■4k^ 


- «i(;^T?r  n)»S  ' > -tlistH.t 


' '??&  f . .44  j JS,;.?V  J«9|| 

v4  ■ i*M#'ii  =t4j,^.;00  fl»30 


PREAMBLE  - In  July  1984,  nine  teachers  worked  as  a team  to  evaluate 
approximately  550  Grade  4/5  written  compositions.  Half  of  the 
compositions  were  narrative;  half  were  expository/persuasive.  The 
first  task  was  to  assess  each  composition  for  overall  general 
impression  on  a scale  of  0 to  5 . The  team  also  developed  descriptors 
for  each  of  5 sub-components:  content,  development,  sentence 
structure,  vocabulary,  and  conventions.  All  of  the  descriptors  are 
outlined  below: 


GENERAL  IMPRESSION  SCORING  DESCRIPTORS 
5 Excellent 


- exceptional  clarity  of  communication 

- has  an  evident,  developed  style 

- creativity  and  specificity  of  detail  which  is  suited  to  the 
purpose  and  relevant  to  the  topic,  including  the  stating  of 
most  reasons  in  the  persuasive  composition. 

- vocabulary  is  specific,  descriptive,  vivid,  and  connotative 

- exceptional  thought  and  organization,  including  an  evident 
beginning,  middle,  and  ending 

- very  few  errors  of  convention  relative  to  the  length 

4 Very  Good 

- clarity  evident,  but  atmosphere  or  style  may  not  be  found 
consistently  throughout  the  paper 

- appropriate  amount  of  detail,  including  the  use  of  many  reasons 
in  the  persuasive  composition  some  precise  vocabulary 

- displays  good  evidence  of  thought,  and  a beginning,  middle, 
ending  sequence 

- some  mechanical  errors,  but  not  so  many  that  they  interfere 
with  readability  or  meaning 

(this  category  may  also  include  #5  excellent  compositions  that 
have  many  mechanical  errors) 

3 Average 

- communicates  satisfactorily,  length  is  adequate  to  complete 
task 

- satisfactory  detail  suited  to  purpose,  including  an  attempt 
made  at  giving  details  in  a persuasive  paragraph 

- uses  vocabulary  appropriate  to  topic  and  purpose 

- mechanical  errors  interfere  somewhat  with  the  message  and  the 
readability. 
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2 Weak 


- length  is  inadequate  to  complete  the  task 

- lack  of  sufficient  detail,  inclusion  of  some  irrelevant  details 

- creates  an  overall  impression  of  disorder,  and  lacks  a clear 
ending 

- vague  vocabulary 

- mechanical  errors  greatly  interfere  with  meaning 
1 Poor 


- length  is  inadequate  to  complete  task 

- cannot  tell  what  the  purpose  or  task  is 

- very  few  details  and  several  of  them  are  irrelevant 

- mechanical  errors  interfere  with  meaning  to  the  extent  that  the 
composition  is  nearly  illegible 

0 - No  real  communication  at  all 


CONVENTIONS  - (Narrative  and  Persuasive  Task) 

5 Exceptional 

- communicative  power  is  enhanced  because  of  careful  spelling, 
grammar,  punctuation,  and  capitalization 

4 Proficient 


- communication  is  clear  because  of  essentially  correct  spelling, 
grammar,  punctuation,  and  capitalization 

3 Satisfactory 

- communication  is  adequate  because  of  generally  correct 
spelling,  grammar,  punctuation,  and  capitalization 

2 Limited 


- communicative  power  is  reduced  because  of  incorrect  spelling, 
grammar,  punctuation,  and  capitalization 

1 Poor 


- communicative  power  is  very  weak  because  of  errors  in  spelling, 
grammar,  punctuation,  and  capitalization 
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SENTENCE  STRUCTURE  - (Narrative  and  Persuasive  Task) 

5 Exceptional 

- variety  of  sentence  type,  length,  and  structure  is  used  for 
effects  such  as  emphasis 

- coordination  has  been  controlled,  and  subordination  is  used 
appropriately 

- sentence  fragments,  if  present,  are  used  for  effect 
4 Proficient 

- variety  is  evident 

- coordination  is  seldom  overused 

- subordination  is  often  used  appropriately 

- there  are  few  inadvertent  fragments 

3 Satisfactory 

- some  variety  evident,  but  coordination  may  be  overused 

- subordination  is  successfully  attempted 

- fragments  are  in  evidence,  but  do  not  impede  meaning 

2 Limited 


- little  variety  and  some  awkward  structures 

- overdependence  on  coordination 

- subordination,  if  used,  is  inappropriate 

- fragments  are  frequent  and  impede  meaning 

1 Poor 


- sentences  are  immature  and  there  are  many  repetitious  patterns 

- coordination  is  used  almost  exclusively 

- fragments  are  common  and  impede  meaning 


VOCABULARY  - (Narrative  and  Persuasive  Task) 
5 Exceptional 


- occasional  specific  concrete  words  selected  to  create  vivid 
images  or  precise  details 

- word  meanings  are  accurate  and  effective 

4 Proficient 


- some  use  of  specific  or  concrete  words  adds  clarity  to  the 
detail  created 

- most  word  meanings  are  accurate  and  effective 
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3 Satisfactory 


- some  words  have  been  selected  appropriately  but  general  or 
abstract  words  are  often  used  where  specific  or  concrete  words 
would  have  been  more  effective 

- some  word  meanings  may  be  inaccurate  or  ineffective 

2 Limited 

- general  words  are  usually  used  where  some  specific  words  would 
have  been  more  effective 

- many  word  meanings  may  be  inaccurate  or  ineffective 
1 Poor 


- words  convey  only  vague  or  general  meanings 


CONTENT  - (Narrative  Task) 


5 Exceptional 

- events  are  plausible  and  consistent  with  purpose 

- specific  details  develop  character,  setting,  atmosphere,  or 
events 

4 Proficient 


- events  are  plausible 

- appropriate  details  present  a description  of  characters, 
setting,  or  events 

3 Satisfactory 

- most  events  are  plausible 

- several  details  used  to  describe  characters,  setting,  or  events 
2 Limited 


- many  events  are  plausible 

- a few  details  are  used  to  describe  characters,  setting,  or 
events 

1 Poor 


- events  are  implausible 

- no  details  used  to  describe  characters,  setting,  or  events 
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CONTENT  - (Persuasive  Task) 


5 Exceptional 

- choices  and  reasons  are  plausible 

- paper  represents  exceptional  thought 

4 Proficient 


- choices  are  plausible,  and  reasons  are  given  for  most  choices 

- paper  represents  a good  deal  of  thought 

3 Satisfactory 

- most  choices  are  plausible,  and  some  are  supported  with  reasons 

- paper  reflects  some  thought 

2 Limited 


- some  choices  are  plausible 

- very  few  or  no  reasons  given  for  choices 

- paper  represents  little  thought 

1 Poor 


- most  choices  are  implausible 

- no  reasons  given  to  support  choices 

- no  real  thought  evident  in  the  paper 


DEVELOPMENT  - (Narrative  Task) 


5 Exceptional 

- displays  coherent  thought  and  organization 

- supported  to  some  degree  by  paragraphing  and/or  by 
transitionals  (before,  after  this,  meanwhile) 

- contains  organized  sequence  of  description  and  events, 
including  excellence  of  beginning,  middle,  and  closure 

4 Proficient 


- displays  coherent  thought  and  organization 

- shows  distinct  beginning,  middle,  and  end 
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3 Satisfactory 


- generally  coherent  and  organized 

- both  beginning  and  closure  are  evident 

2 Limited 


- some  lack  of  coherence  and  organization 

- closure  may  not  be  evident 

1 Poor 


- no  evident  organization  at  all 

- rambling  and  hard  to  follow 


DEVELOPMENT  - (Persuasive  Task) 


5 Exceptional 

- displays  coherent  thought  and  organization,  with  obvious 
evidence  of  categorization  and/or  superordination/ subordination 

- supported  to  some  degree  by  paragraphing  and/or  by 
transit ionals  (for  example,  because  of  this,  etc.) 

- includes  evidence  of  introduction  and  closure 

4 Proficient 


- displays  coherent  thought  and  organization  with  some  evidence 
of  categorization  and/or  superordination/ subordination 

3 Satisfactory 

- displays  little  coherent  thought  and  organization 

- categorization  barely  evident 

2 Limited 


- categorization  not  evident 

- poorly  organized 

1 Poor 


- no  evident  organization  at  all 

- rambling  and  hard  to  follow 
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INSTROCTIOHS  TO  STODEHTS 


1.  This  is  a test  to  see  hov  veil  you  can  express  your  ideas  in  writing. 
Do  your  very  best. 

2.  There  are  two  topics.  You  will  be  given  your  choice  of  one  of  the  two 
topics . 

Each  topic  has  two  possible  writing  tasks.  Your  teacher  will  assign 
you  to  either  Task  A or  Task  B. 

3.  You  will  be  given  a chance  to  discuss  your  topic  with  other  students 
for  a few  minutes  before  you  start  writing.  You  will  start  your 
writing,  let  it  set  over  night,  and  complete  a second  draft  the  next 
day . 

4.  Your  work  should  be  done: 

(1)  In  handwriting,  not  printing. 

(2)  In  pen,  not  pencil. 

5.  Once  you  start  writing,  you  won't  be  allowed  to  use  a dictionary  or 
other  books,  or  to  get  help  from  your  teacher  or  other  students. 


TOPIC  I;  CAMPING 


Jason  smiled  broadly.  It  was  the  last  hour  of  the  last  ternoon  of 
the  last  day  of  school.  Tomorrow  he  would  be  going  camping  with  his  mom 
and  dad  and  sister.  Jason  thought  of  the  fun  they  would  have  on  this 
camping  trip  ~ a real  camping  trip  with  a tent  and  sleeping  bags.  They 
would  even  be  cooking  outside  on  a real  fire. 

Jason  and  his  father  were  going  to  take  their  fishing  poles  along. 
Jason's  mother  and  sister  had  been  talking  all  week  about  the  wild 
strawberries  that  grew  in  the  open  places  in  the  woods  near  their  camping 
spot.  Jason's  mouth  watered  as  he  thought  of  fresh  trout  cooked  over  an 
open  fire  and  wild  strawberries  for  dessert. 

And  there  would  be  plenty  for  them  all  to  do.  They  would  be  able  to 
swim  in  the  lake  or  ride  horses  from  the  stable  down  the  road.  Even 
walking  through  the  woods  watching  for  animals  would  be  fun. 

Jason  thought  of  all  of  the  possible  adventures  he  could  have 
exploring  the  woods  with  his  sister.  His  smile  increased.  He  could  hardly 
wait  for  tomorrow  to  come. 


Your  teacher  will  assign  you  one  of  the  tasks  below.  For  your  assigned 
task,  write  a composition  that  is  well-organized  and  contains  a variety  of 
words,  phrases,  and  sentences.  Space  is  provided  in  this  booklet  for  a 
first  draft  and  a final  copy. 


TASK  A 


If  you  were  planning  a camping  trip,  what  types  of  things  would  you  want  to 
take  with  you?  Remember  that  you  would  need  shelter,  food,  and  clothing  on 
you  trip.  Also,  you  might  wish  to  include  gadgets  that  would  be  useful  for 
special  purposes.  Imagine  that  you  would  be  camping  for  two  days  and  could 
take  only  what  you  could  put  in  the  trunk  of  a car.  Give  reasons  why  you 
would  take  the  things  that  you  include. 

TASK  B 


Write  a story  that  tells  what  actually  happens  on  Jason's  camping  trip,  or 
on  a camping  trip  that  you  went  on.  The  story  does  not  have  to  be  true. 
Remember  that  an  interesting  story  has  a beginning,  middle,  and  end.  Also, 
a good  story  tells  where  the  action  took  place,  and  who  the  story  is  about. 
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TOPIC  II;  TEACHER  FOR  THE  DAY 


All  of  the  members  of  Mrs.  Summer's  Grade  6 class  were  looking  forward 
to  the  following  day,  but  no  one  was  quite  as  excited  as  Lori.  Tomorrow 
was  the  day  that  Lori  was  to  be  "teacher  for  a day".  Her  classmates  had 
elected  her  for  this  prestigious  position,  and  Lori  had  spent  most  of  the 
afternoon  planning  tomorrow's  activities  with  Mrs.  Summer  while  the  other 
children  worked  on  their  language  arts  assignment.  Everything  was  ready 
now,  and  it  looked  like  tomorrow  would  be  a good  day.  The  only  thing  that 
worried  Lori  was  that  Joel,  the  class  trouble-maker  and  practical  joker, 
had  been  giving  her  funny  looks  after  class. 


Your  teacher  will  assign  you  one  of  the  tasks  below.  For 
task,  write  a composition  that  is  well-organized  and  contains 
words,  phrases,  and  sentences.  Space  is  provided  in  this 
first  draft  and  a final  copy. 
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TASK  A 


If  you  were  elected  "teacher  for  a day",  what  kinds  of  activities  would  you 
plan  for  your  classmates?  Give  good  reasons  for  including  the  activities 
that  you  have  chosen. 


TASK  B 


Write  a story  that  tells  what  happens  on  the  day  that  Lori  is  "teacher  for 
a day".  Remember  that  a good  story  has  a beginning,  middle,  and  end,  and 
tells  who  the  story  is  about,  and  where  the  story  takes  place. 
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